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USING HIGH IMPACT TEACHING STRATEGIES (HITS) 
The Department of Education and Training (DET) provides schools with the High Impact Teaching Strategies (HITS) 
Excellence in teaching and learning resource 1, which sets out what each strategy involves. The following table shows why 
the application of each of the strategies is important for students of refugee backgrounds in supporting their trauma 
recovery and how teachers can enrich the classroom experience for their students.

1 Department of Education and Training Victoria 2017, High Impact Teaching Strategies. Excellence in teaching and learning
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Why is this important?

Setting goals based on 
student needs helps 
a teacher to plan and 
sequence appropriate 
activities for all students. 

Making these goals 
explicit to students helps 
them to understand what 
knowledge and skills they 
are working towards. 

Why is this important?

Structuring a lesson or 
series of lessons assists a 
teacher to scaffold new 
knowledge and skills, plan 
ways to maximise student 
engagement, increase 
time on task, and review 
student progress.

Structured lessons also 
ensure a more predictable 
classroom environment. 
This helps to improve 
classroom management 
as students know what 
to expect and what is 
expected of them.

Why is this important?

Students are often 
negotiating a new 
language as well as 
different classroom 
expectations. Being 
explicit about what 
students need to do 
and how to do it helps 
students complete tasks 
independently. 

Explicitly linking lesson 
activities to learning goals 
helps students understand 
the relevance of what they 
are doing. 

Why is this important?

Worked examples 
explicitly set out the steps 
to achieving a given task 
or solving a problem. 

Working through these 
steps with students 
and giving them time 
to practise helps the 
teacher to identify 
areas of confusion or 
misunderstanding. 

Adding annotations as 
you work through an 
example can also support 
understanding and 
highlight new terminology.

Why is this important?

Collaborative learning 
builds interpersonal and 
communication skills and 
fosters new relationships 
with peers (important 
aspects of social and 
emotional learning).

When students are 
working collaboratively, it 
allows a teacher time to 
provide additional support 
and observe areas of 
strength in individuals or 
groups. 

Collaborative learning 
tasks allow a teacher to 
plan groups in ways that 
maximise learning and 
provide a safe learning 
environment for every 
student.
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Trauma recovery goals 

Learning is purposeful 
and meaningful. Goals 
based on student needs 
uphold the dignity and 
value of each student. It 
also makes the classroom 
a more predictable place, 
which helps students feel 
safe and in control.

Trauma recovery goals

Student learning takes 
place in a safe classroom 
environment. The 
predictability of the 
classroom context builds 
and enhances trust.

Trauma recovery goals

Being explicit reduces the 
unnecessary risk of failure, 
which upholds the dignity 
and value of each student.

Knowing what is expected 
in the classroom increases 
a student’s sense of safety 
and feeling in control of 
themselves.

Trauma recovery goals

Worked examples are 
meaningful and give 
students time to learn new 
language and practise new 
skills. This reduces the risk 
of failure and can help a 
student to feel safe and 
in control. It also helps to 
uphold a student’s dignity 
and value.

Trauma recovery goals

Collaborative learning 
tasks can increase a 
student’s connections 
with others and sense of 
belonging.

Working with peers can 
also help to build trust as 
well as increase a sense of 
safety. 
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Teaching practices

Present goals visually to 
students when beginning 
a new unit of work.

Remind students of the 
goal or goals they are 
working towards before 
and at the end of each 
lesson.

Let students know when 
they have reached a goal.

Teaching practices

Provide students with 
a visual outline of each 
lesson and clearly state 
what will be covered.

Ensure lessons follow a 
consistent structure (e.g. 
introduction to a new 
concept, demonstrated 
examples, student 
practice, review of 
examples).

Teaching practices

At the beginning of each 
lesson, explain how the 
content of the lesson is 
related to the activities the 
students are doing. 

Be explicit about your 
expectations of the lesson 
outcomes. 

Provide students with 
a visual outline of steps 
needed to achieve a given 
task, particularly if it is 
complex or multilayered.

Write up procedures step 
by step and display for 
easy reference (e.g. Maths 
procedures)

Provide students with 
an exemplar for an 
assignment task (e.g. 
written report).

Provide assessment 
criteria before an 
assessment is due, and 
show students specific 
examples that meet 
criteria.

If reading drafts or final 
assignments, provide 
specific feedback on each 
criteria to increase student 
understanding. 

Teaching practices

Prepare written steps for 
a worked example before 
you teach so the language 
you use is consistent. 

Display a worked example 
with annotations so 
students can reference at 
any time. 

Provide templates or 
writing frameworks to 
support students practice 
examples (e.g. structure of 
writing).

Teaching practices

Design learning tasks that 
require collaboration as 
well as individual effort 
(e.g. a project for STEM, 
science, creative arts or a 
written project, poster or 
publication). 

Teach students how to 
work effectively in a 
group. Be specific about 
your expectations and 
allocate individual roles if 
necessary.

Provide clear written 
instructions for each 
group to complete a task. 

Provide clear assessment 
criteria or checklist for 
students to work through.

Make sure students know 
how to and when to ask 
for help. 
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Why is this important?

Each content area will 
involve learning new 
language, new skills 
and sometimes new 
ways of working in a 
classroom. Students need 
opportunities to develop 
competencies and feel 
comfortable learning 
in different ways and 
different contexts. 

Why is this important?

Students may be 
unfamiliar with the use 
of questioning as a 
classroom strategy. But 
the right kind of questions 
can help a teacher get to 
know their students – their 
strengths, interests and 
experiences. Questioning 
is also an important way 
of engaging students, 
scaffolding their learning 
and giving them 
opportunities to use 
language in meaningful 
ways.

Why is this important?

Giving regular feedback 
to students and providing 
opportunities to students 
to seek feedback builds 
a strong partnership 
between teachers and 
students.

Regular feedback that 
explicitly identifies a 
student’s strengths 
and areas that need 
improvement helps 
students understand what 
is expected and what they 
are aiming for.

Why is this important?

Giving regular feedback 
to students and providing 
opportunities to students 
to seek feedback builds 
a strong partnership 
between teachers and 
students.

Regular feedback that 
explicitly identifies a 
student’s strengths 
and areas that need 
improvement helps 
students understand what 
is expected and what they 
are aiming for.

Why is this important?

Students of refugee 
backgrounds often 
come with very different 
educational experiences 
and/or disrupted 
schooling. Differentiated 
teaching allows the 
teacher to vary learning 
goals, teaching and 
assessment strategies, and 
pace of learning for each 
student. It also allows the 
teacher to maintain high 
challenge while providing 
high levels of support in 
the classroom. 
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Trauma recovery goals

Giving students time to 
‘learn how to learn’ in a 
new context helps to build 
trust and confidence.

Success in learning also 
helps to build connections 
with other students and 
teachers.

Trauma recovery goals

Questions can help a 
student feel connected 
and valued in the 
classroom. 

Questions can also help 
students to express ideas 
and opinions, and to share 
what is important to them.

This can support them in 
restoring meaning and 
purpose to their life.

Trauma recovery goals

Effective feedback builds 
connections between 
teachers and students. It 
shows that the students’ 
efforts are valued and 
meaningful.

Trauma recovery goals

‘Learning how to learn’ 
builds independence 
and trust in oneself. This 
impacts positively on 
a student’s identity as 
a learner and the value 
they see in themselves. 
It also gives students a 
greater sense of control as 
learners.

Trauma recovery goals

Differentiated teaching 
shows that each student 
is valued, and provides a 
safe learning environment.
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Teaching practices

Use a range of different 
activities so that students 
have many opportunities 
to use new language 
and skills (e.g. teach a 
Maths procedure such 
as measuring area and 
give students many 
opportunities to measure, 
and to solve measurement 
problems individually and 
with others).

Ensure lessons include 
ample time for students 
to practise new skills 
and use new language in 
meaningful ways.

Provide feedback to 
students as they work to 
scaffold understanding 
and build new skills.

Teaching practices

Plan questions for each 
lesson to maximise 
student engagement.

Model useful kinds of 
questions for students and 
give them opportunities 
to use them in classroom 
activities.

Teaching practices

Provide meaningful 
feedback throughout the 
lesson, which encourages 
and builds student 
understanding.

Model expectations for 
learning tasks (e.g. show 
examples of what you 
expect).

Talk to students about 
their work, matching it 
against explicit criteria and 
learning outcomes.

Give students 
opportunities to submit 
drafts for feedback before 
a final submission of an 
assignment.

Give students 
opportunities to give 
feedback to other 
students using specific 
criteria.

Give students 
opportunities to 
practise specific kinds of 
assignment tasks several 
times. 

Give students 
opportunities to give 
feedback about a lesson 
or unit of work to gauge 
what worked well and 
what could be improved 
for next time.

Teaching practices

Give students 
opportunities to reflect 
on how they learn and on 
the processes they use to 
complete tasks.

Teach students strategies 
to build independent 
learning (e.g. planning, 
organising time and 
resources, evaluating 
progress, and how to 
manage setbacks and 
stress).

Encourage students to 
use visual organisers and 
templates when working 
towards independent 
assessment tasks, or 
project work.

Model good practices 
when completing class 
projects.

Give students 
opportunities to share 
effective strategies with 
other students or to seek 
advice from others.

Teaching practices

Vary the grouping of 
students depending 
on needs. For example, 
group students to support 
learning in specific areas 
(e.g. word problems or 
Maths), or in friendship 
or interest groups to 
complete a group project 
(e.g. completing a 
geography presentation).

Consider how students 
can demonstrate their 
learning when planning 
assessment tasks.

Consider what activities 
are essential to learning 
and what activities might 
extend learning when 
planning lessons.
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