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Foreword
This teaching resource offers help to those who have the responsibility of educating young
Australians about the actual world into which they have been born. It is a world full of
beauty and riches, of excitement and scientific advancement. But it is also a world of
suffering, of desperation, of prejudice and of hatred.
The year 2005 opened with the terrible dislocation occasioned by the unexpected Tsunami
that caused death and destruction to the north of Australia, sweeping into its flood people
and property and leaving a trail of devastation in its wake. Fortunately, the international
community responded spontaneously. Australia, its government and people, gave
generously. The event touched a deep chord of understanding. Australians could empathise
with those who had suffered. They gave generously.

So it also is with the great waves of refugees who move across the face of our planet seeking
sanctuary and a better life - away from the home of their nationality. For many of them,
Australia is a sparkling magnet. It seems to offer the hope and opportunities of a prosperous
and tolerant country, with a multicultural society: a microcosm of the variety of the human
family, a place to dream of.
However, in every land, including Australia, refugees can sometimes encounter fear and
suspicion. People who live in islands, in particular, seem to have a special anxiety about
those who come from across the seas. A century ago and for a long time, Australians
reflected such anxieties in the laws and policies of White Australia. Although those laws and
policies have now been abandoned or reformed, Australians continue sometimes to be
insular. There are those who, having reached the promised land, seem anxious to close the
gates and pull up the draw-bridge.
However, Australia is a land ruled by law. It has one of the oldest living constitutions in the
world. Its Parliament has made laws to govern the treatment of people who claim protection
as refugees. Those laws accept, and implement, the obligations imposed by international
TAKING ACTION Foreword
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Sadly, it is not always so. Sustaining a general loving concern for other human beings in
their various predicaments of life seems difficult to achieve over the long haul. Thus, the
epidemic of HIV/AIDS continues to take a huge toll on humanity - particularly in subSaharan Africa. Keeping up interest in this endemic is much more difficult. Many feel that
they cannot identify with people living with HIV and AIDS, although such people are also
human beings caught in a vortex, usually by chance. Millions of them bear unimaginable
burdens.
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law under the Refugees' Convention of 1951. Decisions are not made merely on political
or bureaucratic whim. They are made by reference to rules laid down by international and
local law. Those rules are upheld by officials, tribunals and the courts, including the High
Court of Australia. Many cases concerning the treatment of refugees have come, in recent
years, to the High Court. Such cases are decided by independent judges who apply the law.
Yet this is just the tip of the iceberg. Most instances never come to a court. Even people
who are granted refugee status are not at the end of their difficulties. They have to make a
new home in a land usually with a different culture, language, religion and traditions. The
way we treat, and view, refugees is a test for our fidelity to the principles of universal human
rights and for Australian attitudes of tolerance, acceptance and a "fair go".
It is difficult to change deep-seated attitudes of fear and suspicion towards the stranger.
Such attitudes commonly begin at the earliest moment when human beings interact with
each other - in the home and in the infants school. It is in early years that attitudes of
prejudice develop and are inculcated. Unless they are corrected then, by an appeal to human
reason and love, the likelihood is that prejudice and loathing will become entrenched. It
may sometimes be hidden and disguised. But basically it will remain with the person for
the rest of their life. It has taken more than thirty years to remove the prejudice of White
Australia from the attitudes of Australian people. Yet even today some of the feelings of fear
and suspicion towards newcomers of different racial and ethnic backgrounds, surface. That
is why teaching human rights and learning about refugee issues in Australia is so important.
It is why I welcome this resource book.

FOREWORD

When I was in fourth class at the North Strathfield Public School in Sydney, my teacher, Mr
Casimir, handed out to us a little pamphlet. It had been printed with the lovely insignia of
the then newly created United Nations. It contained the Universal Declaration of Human
Rights. A committee, chaired by Mrs Eleanor Roosevelt, had drafted this Declaration. It
had been adopted in December 1948.
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Back in those post-War years, classrooms of Australian schoolchildren studied the new
Declaration. We learned of the horrible war, just concluded, and why it was necessary to
respect and protect human rights and fundamental freedoms. Teaching us about such
notions had a profound effect. Those of my generation began to question the ideas of
imperial superiority and of racial purity. We began to lose our fear of difference in others.
This process is continuing. I have always been attentive to it because, soon after, I found
that I was myself a member of a sexual minority. Respect for human rights promised respect
for my own individuality. It taught me to accept and uphold the individuality of other
people.

TAKING ACTION © VFST

The lessons of my teachers are still alive in my heart and spirit. They had a great effect on
my life and values. I hope that this resource will help bring similar insights to today's
children. Pity is offensive. Tolerance is a condescending notion. Acceptance of diversity
should be our goal. Many, who have suffered discrimination, and have been forced to seek
refuge, have been tortured and have undergone deprivations unimagineable to most
Australians.
I therefore applaud the initiative of the Victorian Foundation for Survivors of Torture Inc
in producing this teaching resource. I hope that it achieves its goal of fostering harmonious
relationships and social connections between new arrivals and the wider Australian
community. Years hence, I do not doubt that those who learn from it will remember this
resource with the same affection and gratitude as I recall the efforts of my teachers, my
family and my fellow students in years now long past but still vivid in memory.

FOREWORD

THE HON JUSTICE MICHAEL KIRBY AC CMG
Justice of the High Court of Australia.
Laureate of the UNESCO Prize for Human Rights Education.
Australian Human Rights Medal.
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Introduction

Human rights and refugee issues
‘Human rights ensure that the dignity of everyone is properly and equally respected…
Human rights allow for a human being to be able to fully develop and use human
qualities such as intelligence, talent and conscience to satisfy his or her spiritual and
other needs… Human rights enable us to respect each other and live with each
other… The denial of human rights and fundamental freedoms is not only an
individual and personal tragedy, but also creates conditions of social and political
unrest, sowing the seeds of violence and conflict within and between societies and
nations.’ (Human Rights and Equal Opportunity Commission, 2004 (a))

The right to seek and enjoy asylum was given detailed meaning in 1951 when a United
Nations conference approved an international treaty, the Convention relating to the Status
of Refugees. The Convention spells out who should be entitled to asylum, i.e. to be
protected by a country to which they have fled, and the kind of legal protection, other
assistance and social rights he or she should receive.
Australia has a long history of providing refuge to people fleeing from persecution and
conflict. During the last 50 years, more than 620 000 refugees and displaced people from
many countries have settled in Australia. The number of refugees entering Australia and the
diversity of their origins will grow in coming years. Many refugees have endured trauma
because of war and persecution and they have remarkable stories to tell. Refugees often need
support to overcome the difficulties of their journeys and the challenges of resettlement as
they begin their new lives in Australia.
Schools play a powerful role in modelling and promoting human rights. A school
environment that promotes equality, freedom of speech and belief, and freedom from
discrimination, will enable students to develop as individuals with dignity, respect for each
other and opportunities for the future. Schools also play a very important role in supporting
refugee young people and their families to recover from the trauma and disruption
associated with the refugee experience and to build new lives in Australia.
TAKING ACTION Introduction
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The Universal Declaration of Human Rights (UDHR) was adopted by the United Nations
in 1948 as a response to the human rights atrocities of the Second World War and the
millions of people forced to flee their homelands. One of the rights specified in the UDHR
is that ‘everyone has the right to seek and enjoy in other countries asylum from persecution.’
(Article 14, United Nations, 2004).
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Aims
Taking Action – Human Rights and Refugee Issues Teaching Resource has been developed to
enhance personal knowledge, values and skills. It provides information and activities to assist
students to develop behaviours that respect and promote human rights. Students will have
the opportunity to learn about the diverse ethnic and cultural backgrounds of the Australian
population, and will be able to demonstrate and further develop values of acceptance,
understanding, empathy, social justice, freedom and respect through both content and
pedagogy incorporated in the resource.
The resource also aims to enhance students’ understanding of the experiences and
aspirations of refugees and to promote skills and values to support positive relations between
new arrivals and the wider student body.

Summary of aims
1 To foster values, skills and behaviours that support and promote human rights.
2 To foster understanding of human rights issues at the domestic and international levels,
and the contribution students can make to address them.
3 To foster harmonious relationships and social connections between new arrivals and the
wider student body.
4 To enhance students’ understanding of the experiences and aspirations of refugee
children and their families.

xii
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Using the resource

Implementation

The unit plan provides an outline of each lesson’s content, knowledge, skills and values. Each
lesson plan begins with a table outlining the details of the lesson and is followed by lesson
activities. All lessons include reflection tasks and most feature a teacher background
paragraph that deals with important considerations. Some lessons have discussion concept
paragraphs and extension ideas. Each lesson plan is followed by worksheets/tables to be
photocopied and used during the lesson. Many of the worksheet/tables have basic headings
that can be copied into workbooks if teachers would like to minimise photocopying.
This unit would be most effective with the delivery of two lessons per week to allow
development of relationships, knowledge and skills within the human rights context while
consolidating the concepts that flow closely from one lesson to the next. Teachers may
choose to use this resource across more than one subject area as a cross-curricula unit of
study or as part of a broader integrated curriculum initiative. It is also recommended that
schools organise an excursion to an immigration museum, invite guest speakers with refugee
experiences or organise some type of extracurricular experience to complement the unit.
In line with the Health Promoting Schools approach, skills-based health education
initiatives are those where messages and strategies are modelled and incorporated in the
classroom, whole-school curriculum, wider school environment and wider school
community. Schools are encouraged to use this program as part of a whole-school approach
to provide an environment to promote knowledge, skills, values and behaviours to
understand, model and promote human rights.
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There are 11 lessons in this resource. Each lesson is broadly designed to be conducted within
a 90-minute session. However, some have extension suggestions that will take more time.
Specific time frames are not set for individual activities owing to the diversity of skills
between and amongst student groups. Teachers may also wish to modify activities to suit
their group, to adjust to time restraints or to adapt the program to the wider school program.
Many activities involve games, discussions and group problem solving. There are often two
or more options of class activity for the one outcome. This allows teachers to best meet the
learning styles of different members of their group.

xiii

Teacher preparation
Teachers are encouraged to familiarise themselves with this resource before delivering the
lessons. The content presents a comprehensive background to human rights and refugee
issues and provides the appropriate and necessary information for teachers to feel confident
to present these issues to students. Suggestions for further references are provided in the
bibliography.
The necessary preparation and resources for each lesson are outlined in a table at the
beginning of each lesson. This allows teachers the opportunity to organise resources in
advance. Lesson 10 recommends the use of the video Our Boys (Roni episode) (ABC TV
2004). Teachers may need time to order or borrow this resource.

Learning and curriculum links
Taking Action – Human Rights and Refugee Issues Teaching Resource is appropriate for the
middle years – Years 5–9. Teachers can make curriculum links to the learning areas of
Studies of Society and Environment, Geography, History, International studies, Civics and
Citizenship, Health, Personal Development and English.
The resource promotes the development of students’ knowledge, skills and values in the
following ways.

Knowledge
Students will develop knowledge and understanding in the following areas:
• human rights
• application of the Universal Declaration of Human Rights in Australia
• refugee experiences and journeys
• Australia’s refugee history and cultural diversity.

Skills
The resource takes a life skills-based approach that helps people make informed decisions,
solve problems, think critically and creatively, communicate effectively, build healthy
relationships, empathise with others and demonstrate advocacy for human rights.

Values
The resource allows students to develop the values of acceptance, understanding, empathy,
social justice, freedom and respect. It promotes the importance of human rights and the
power of individuals in advocating for human rights in their personal interactions. Both
content and teaching methods allow for values development and practice.

xiv
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Teaching methods
The resource utilises many participatory methods for building skills and influencing
attitudes recommended by the World Health Organization to promote the development of
life skills. ‘Life skills may be directed toward personal actions or actions toward others, as
well as toward action to change the surrounding environment to make it conducive to
health.’ (World Health Organization, 2003). The methods in Taking Action include class
discussions, brainstorming, role play, small groups, games, text response, map and atlas
work, case studies, story telling, art and concept mapping.

Classroom environment
The teacher must always model and promote behaviours that respect human rights. The
teacher’s role is to facilitate and nurture student-focused discussion by asking open-ended
questions, listening to students and developing strategies to ensure all students have
opportunities to contribute. The activities are designed to promote a range of views. It is
important for the teacher to encourage students to provide sound reasons for their opinions,
consider alternatives, ask questions of themselves and others, show respect for each other and
tolerate different viewpoints. The teacher must ensure that all students respect and follow
the school code of conduct, particularly in regard to violence, racial and religious discrimination.

Classroom display
Most activities produce student work that is suitable for classroom display. Before the unit
begins, teachers should familiarise themselves with possible display items produced during
the unit and plan an evolving classroom display that also incorporates other posters and
resources that celebrate human rights.
Communication with school staff, parents and the wider school community about the
planned program may reveal some unexpected support and information to enhance the
program.

Dealing with sensitive issues
Introducing stories
Where possible, the concepts used are based on real stories. Care should be taken to focus
on the positives of the resilience of the refugees featured in the case studies and the ability
of everyone to contribute to changes in the lives of refugees whether on an individual level,
in the community, on a national or international level.
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The teacher’s role

xv

Teachers may have students in class who are willing to share their stories, which can form
the basis of a more powerful experience. Great care should be taken that these stories are
treated sensitively and that the generosity of the people sharing their experiences is
respected. It is important that students understand that the level of personal information
they disclose, particularly if it relates to past difficulties, remains in their control.

Responding to student disclosure of traumatic information
If a student does disclose traumatic information during class, the following steps are
recommended:
• Acknowledge the feeling produced by the event, e.g. ‘That must have been very
frightening.’
• Affirm the student’s bravery in speaking about the event, e.g. ‘Thank you for sharing
that; it must have been difficult.’
• Acknowledge that other students who experienced a similar event would feel those
feelings.
• Say that even though the circumstances of the event have passed and students are ‘safe’
in Australia, the memories can remain and may still be frightening.
• Tell the student that you are available if they would like to discuss the issue further.
It may be appropriate to explore strategies for dealing with emotions with the individual
student or class as a whole.

xvi
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Unit plan

1. Showing your hand: Exploring diversity
Recognising differences and similarities within the
class, using games, handprints and discussions.

2. Humans: The view from outer space
Understanding what people have in common as
human beings, leading to the basis of human rights.
Using large and small group activities and class
presentations to explore similarities between
humans.

3. Fair game: Introducing rights
Understanding that being treated equally and fairly
is required for a group of people working together
to achieve shared goals.
Using sport and the school environment to apply
rights and responsibilities through games and group
work.

4. Living on Hopeville Island: Exploring rights and
responsibilities
Understanding the necessity of having rights and
responsibilities in communities and society.
Developing a set of rights to apply to a new country,
identifying and clarifying personal values,
comparing needs and wants.

5. Introducing the rights of the child to Hopeville
Island
Introduction to the Convention on the Rights of
the Child and applying rights to ensure equal access
and opportunity for all children. Group matching
games and options for individual tasks.

Skills and values

Speaking and listening
Cooperation and teamwork
Respecting diversity
Empathy, acceptance, understanding

Speaking, listening and writing
Cooperation and teamwork
Critical thinking
Understanding equality

Speaking and listening
Cooperation and teamwork
Decision making and problem solving
Understanding equality and fairness, rights and
responsibilities

Cooperation and teamwork
Reflective writing
Decision making and problem solving
Values clarification
Empathy, care for others, responsibility, social
justice

Understanding and applying human rights
Social justice, caring for others
Cooperation and teamwork
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Lesson knowledge and content

xvii

Lesson knowledge and content
6. Understanding and applying the Universal
Declaration of Human Rights
Analysing the rights and clarifying values
Understanding the concepts behind each human
right and identifying its application in Australia.
7. Human rights and refugees: Real stories
Understanding that refugee experiences involve
persecution, fear, flight, loss and separation from
family and friends.

Skills and values

Decision making and values clarification

Speaking and listening
Analysing text
Problem solving, empathy

Individual text response and discussion with a roleplay option.
8. Refugees and Australia
To learn about:
(a) the main countries from which refugees came in
2003 and where they went
(b) the countries of origin of refugees in Australia
(c) what happened in some of the countries that led
refugees to seek asylum in Australia in the last 50
years.
9. Moses’ journey
Understanding the struggles that many refugees
encounter as they flee their home and journey to
safety. Piecing together a refugee story and presenting
aspects of the story through art. Comparing the story
to students’ own personal stories.

xviii

Mapping, speaking and listening
Problem solving
Cooperation and teamwork

Problem solving, interpreting stories
Empathy, personal comparisons
Cooperation and teamwork

10. Settling in Australia
Understanding and building empathy for young
people with refugee experiences as they face
difficulties and challenges while settling in Australia.

Reading, speaking and listening
Cooperation and teamwork
Empathy

11. What would you say to discrimination?
Understanding that discrimination reflects prejudice.
Students will have an opportunity to discuss
situations where discrimination may have occurred;
understand and speak out against racism and practise
advocacy skills to support refugees amongst peers.

Speaking and listening
Decision making and problem solving
Sharing opinions
Respecting differences, caring for others, social
justice
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An integrated curriculum guide

This guide can assist schools in planning an integrated curriculum approach to teaching about human rights and refugee issues.
It is particularly useful if the school is planning to celebrate themes during certain times of the year such as Refugee Week or
Social Justice Week.

Subject
Domain

Dimension

Health and
Physical Education

Movement and
physical activity

Lesson 3 Fair Game

Health knowledge
and promotion

Science

The Arts

English/ESL

nLesson Description
Students play a game of international ball (combining soccer and football skills)
where opposing teams are given different rules to play by. Students then apply
concepts of fairness, rights and responsibilities to sport and school.

Science
knowledge and
understanding

Lesson 2 Humans: The view from outer space

Creating and
making

Lesson 9 Moses’ Journey

Students consider and present information about human life for aliens from
Saturn with topics including ‘How bodies work, how humans communicate, how
humans exist, how humans have fun’.

Students read about Moses’ journey from Southern Sudan to Australia and
interpret stages of the journey through art.

Reading

Lesson 7 Human Rights and refugees: Real stories

Writing

Students work together in groups to read and discuss real refugee stories to develop
an understanding of refugee experiences.

Speaking

Lesson 11 What would you say to discrimination?
Students learn about discrimination and have the opportunity to express opinions
relating to scenarios that may be considered discriminatory. Students can
complete a text response activity about racism, write and present a speech on
racism and participate in a role play that challenges discrimination and
indifference.
Geography

History

Geographical
knowledge and
understanding

Lesson 8 Refugees and Australia (Activity 1 & 2)

Historical
knowledge and
understanding

Lesson 8 Refugees and Australia (Activity 3)

Students complete mapping exercises to identify the countries from which refugees
recently came and where they sought refuge. Students also map the countries of
origin of refugees now living in Australia.

Students explore the historical events in twelve countries that led to refugees
seeking asylum in Australia over the last 50 years.

Historical
Reasoning and
Interpretation
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Subject
Domain

Dimension

Civics

Civic knowledge
and
understanding
relating to
democracy,
government, law,
national identity,
diversity,
cohesion and
social justice.

nLesson Description
Lesson 4 Living on Hopeville Island : Exploring rights and responsibilities
Students use the scenario of landing on a deserted island to understand and
develop a set of rights that would be necessary to support a community living
together. Students complete a diary activity and discuss needs and wants.
Lesson 5 Introducing the rights of the child to Hopeville Island
Students are introduced to the Convention on the Rights of the Child and have
the opportunity to apply rights to uphold equal access and opportunity for all
children.
Lesson 6 Understanding and applying the Universal Declaration of Human
Rights
Students understand the concepts behind each human right by exploring the lay
text of each article and reflect how each of these rights is applied in Australia.
Students use a country case study to argue for the importance of respecting
Human Rights.

Citizenship

Understandings
related to the
attitudes, values,
dispositions,
beliefs and
actions that
underpin active,
democratic
citizenship.

Languages other
than English

Intercultural
knowledge and
language
awareness.

Mathematics

Data

Lesson 1 Showing your hand: Exploring Diversity
Students recognise and celebrate differences and similarities within their class
(including family, religion culture and life experience) through games, group work,
handprints and creation of a class diversity tree.

Lesson 10 Settling in Australia
Students have the opportunity through games and stories, to understand and build
empathy for refugee young people as they face difficulties and challenges while
settling in Australia.
Lesson 8 Refugees and Australia (Worksheet 8.1)
Students can use this table to graphically present and describe the data
representing the ten largest movements of refugees in 2003. Students could access
a range of statistics from the UNHCR website www.unhcr.ch to present their own
data analysis of refugee movements.

Information

Creating,

Communication
Technology

Visualising
thinking

Lesson 5 Refugees and Australia: Visit http://www.unicef.org/crcartoons/ to
view movies of children’s rights.
Lesson 6 Understanding and applying the Universal Declaration of Human
Rights: Visit http://www.un.org/cyberschoolbus/ to explore the Universal
Declaration of Human Rights.
Lesson 8 Refugees and Australia: Visit
http://www.worldvision.com.au/resources/globaleducation/frontline/ourstories.asp
to explore stories from refugees, country profiles and conflict summaries; visit the
UNHCR website to explore refugee data.
Ask students to develop an ICT initiative to promote human rights and refugee
issues awareness at the school.

Most subject domains and descriptors in this guide are used in the Victorian Essential Learning Standards
http://vels.vcaa.vic.edu.au/about/index.html#2 (accessed 10th October 2005)
Information about the national Civics and Citizenship Domains can be found at
http://www.mceetya.edu.au/pdf/ccap_assessment_domain_2004.pdf (accessed 10th October 2005)

xx
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Glossary
Asylum: Receiving legal protection and other forms of assistance (United Nations High
Commissioner for Refugees, 2004 (a)).
Asylum seeker: A person who has fled from his or her home to another country and seeks
protection on arrival, through being recognised as a refugee by the government of that
country. The UN Convention on Refugees guarantees them the right to seek asylum from
persecution. If they are successful, the Convention requires that they be offered the same
protection and benefits as other citizens of that country (Australian Red Cross 2002).
Internally displaced people: Individuals or groups of people who have been forced to flee
their homes to escape armed conflict, generalised violence, human rights abuses or natural
or man-made disasters, and are still within the borders of their own country (United Nations
High Commissioner for Refugees, 2004 (a)).

Refugee: A person who ‘owing to a well-founded fear of being persecuted for reasons of race,
religion, nationality, membership of a particular social group or political opinion, is outside
the country of his nationality and is unable or owing to such fear, is unwilling to avail
himself of the protection of that country; or who, not having a nationality and being outside
the country of his former habitual residence as a result of such events is unable, or owing to
such fear, unwilling to return to it.’ (Article 1 of the 1951 UN Convention on Refugees).
United Nations: The United Nations was established on 24 October 1945 by 51 countries
committed to preserving peace through international cooperation and collective security.
Today it has 191 members, nearly every nation in the world. When countries become
members of the United Nations they agree to accept the obligations of the UN Charter, an
international treaty that sets out basic principles of international relations. According to the
Charter, the UN has four purposes: to maintain international peace and security; to develop
friendly relations among nations; to achieve international cooperation in solving international problems and encouraging respect for human rights; and to be a centre for
harmonising the actions of nations in attaining these aims.

TAKING ACTION Glossary

GLOSSARY

Persecution: Systematic discriminatory conduct that causes serious harm, e.g. threatening a
person’s life or liberty; physical harassment; denying someone the right to work or to practise
their religion. For a person to be recognised as a refugee, the discriminatory conduct has to
be on grounds set out in the 1951 Refugee Convention (see below), i.e. their race, religion,
nationality, political opinion or membership of a particular social group.
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United Nations High Commissioner for Refugees (UNHCR): The United Nations High
Commissioner for Refugees was established by the UN General Assembly in 1950, one of
several attempts by the international community during the 20th century to provide
protection and assistance to refugees. UNHCR is one of the world’s principal humanitarian
agencies. In 2003, it employed a staff of more than 6200 personnel helping 17.1 million
people in 115 countries. Since its establishment, UNHCR has assisted more than 50 million
people (United Nations High Commissioner for Refugees, 2004 (a)).

xxii

TAKING ACTION © VFST

Lesson Plans and Student Worksheets
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L1

Showing your hand: Exploring diversity

Lesson Details
Knowledge & content

Preparation & resources

Recognising and celebrating
•
differences and similarities within
the class, using games,
handprints and discussions
•
•
•

Class set of plain A4 paper,
coloured textas to write on
handprints
Post-it notes – paper squares
with adhesive back
10 blank postcard-size cards
Optional: Large paper
(cardboard or plywood)
outline of a tree 2 m x 2 m,
with branches and roots, to
be attached to a wall.
Handprints can be attached
later

Skills & values
•
•
•
•

Speaking and listening
Cooperation and teamwork
Respecting diversity
Empathy, acceptance,
understanding

The activities in this lesson produce a set of handprints, two Post-it notes per student
and a set of theme postcards for display. It is recommended that, before the lesson,
teachers prepare a large cardboard outline of a tree (2 m x 2 m), to be attached to a
wall. The tree should feature bare branches and bare roots. The handprints can later
be attached to the branches, to represent leaves. The postcards will feature themes
(religion, culture, family, hopes) that can be attached to the roots to represent our
origins or foundations.

LESSON ONE Showing your hand: Exploring diversity

LESSON ONE

Teacher background
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Lesson Activities
Introductory activity Anyone who…?
• Ask students to stand in a circle with space to swing their elbows without touching.
• Call out different statements and ask students to step forward into the circle if the
statement applies to them, e.g. ‘Anyone who ate breakfast’.
• After students have stepped forward, leave time to see who has stepped forward then ask
them to return for the next statement.
• Continue with statements that will show that students will have some things in common
with some of their classmates, e.g. ‘has brown hair’, ‘has lace-up shoes’, ‘watched TV last
night’, ‘likes noodles’, ‘has been to the beach’, ‘likes sport’. Other examples can go deeper,
e.g. ‘Anyone who speaks two or more languages’, ‘Anyone who has family members
overseas’. Ask students to think up statements. Introduce creative but not too personal
ideas that show similarities and differences in a fun way. (Adapted from Interfaith
Education Group 2004.)

Circle talk
 Reflections:
• Ask students what they thought of the game, what they learnt or what surprised them.
• Ask what this activity tells us about ourselves in terms of similarities and differences.

LESSON ONE

ACTIVITY 1 Showing hands
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• Ask students to work at a table.
• Hand out one plain A4 page to each student and ask them to use a blue pen.
• Ask students to sit at the tables and trace their hands onto the paper and to draw a small
code sign on the back of the sheet so they can recognise their sheet later.
• Ask students to hand you their completed prints as they sit together in a circle on the
floor.
• Spread the sheets on the floor with the hands facing up and ask students to see if they
can recognise their own hands without saying anything.

Circle talk
 Reflections:
• Ask students why they might have difficulty recognising their own hands.
• Ask how all hands might be considered the same.
• Ask if students can make the comparison between comparing hands and people.
• Ask how people might all be considered the same.
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 Discussion concept
Try to draw out comments that support the concept that the hands are very similar and
initially it seems very difficult to find differences, particularly when you only see the outline.
There are also small differences. You need to look closely for the differences. When you look
at the actual hand, each hand is different. No two fingerprints are the same. (Adapted from
United Nations High Commissioner for Refugees, 2004 (b)).

ACTIVITY 2 Identifying our differences and where they come
from

Circle talk
 Reflections:
• When all statements are ready, ask for comments from the class: ‘What surprised you,
what did you realise?’
Part B Grouping statements and identifying themes
• Ask students to stick their responses on the whiteboard in groups where they have a
similar theme.
• When they are grouped, the teacher can ask students to identify that theme or a title for
that grouping. Themes should include things such as family, religion, hobbies, culture,
past experiences, hopes, personal skills and education.
• Explain to students that these themes make up our identity, who we are and why we are
unique and different while still sharing some things in common.
• Select some students to write the themes on the blank postcards and stick them on the
roots of the tree.
• Each of the ‘I ‘and ‘We’ Post-it notes statements can be stuck around a sign, e.g. ‘Class
8B: things about us’ and displayed in the room.
LESSON ONE Showing your hand: Exploring diversity

LESSON ONE

Part A Making statements
• Explain that the next task helps us to identify similarities and differences amongst the
group members. The teacher begins ‘I am the same/similar to people in this class because
we all…’. ‘I am different because I…’. Ask for three or four personal examples from the
students to illustrate how the group has similarities and differences. (United Nations
High Commissioner for Refugees, 2004 (b))
• Explain to students that they will receive two Post-it notes and they are to write a
similarity on one and a difference on the other. Encourage students to think widely about
their example, about past and present things about themselves and not to focus on
physical things. Remind students to write examples that they are happy to share.
• Ask the students to read their responses when their turn comes around. Begin the
difference statement with ‘I’ and the similarity with ‘We’, e.g. ‘ I speak German’, ‘We all
attend school’, ‘I celebrate Ramadan’, ‘We have to live under Australian laws’. It is OK if
more than one student chooses the same difference.

5

ACTIVITY 3 Hand spans
Teacher background
This activity asks students to write personal information that others will see. It is
important to make students aware of this and that they reveal only the information
they are happy and comfortable to share with others.
• Have students collect their handprints one at a time and return to the tables for an
individual task.
• Tell the students that they will be writing information about themselves in each finger of
each handprint. Students should think about the themes previously discussed before
writing the most obvious answers.
• Remind students that the answers will be read to the class, so make sure they are happy
to share what they write.
• Hand out textas and encourage students to use bright colours, as the hands will later be
displayed.
• On the right hand, ask them to write five things they have in common with all of their
classmates – one piece of specific information per finger.
• On the left hand, ask them to write five things about themselves that are differences –
individual aspects that are not shared by many. There may be some things that are unique
to one person so try to include these.
• Collect student handprints.

LESSON ONE

ACTIVITY 4 Whose hands are these?
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• Ask students to sit in a circle and redistribute the prints, making sure that students receive
a different set of prints from their own.
• Go around the circle asking each participant to first read the things in common, then the
differences, and then ask students to guess who the prints belong to.

 Reflections: Circle talk

• Discuss what was easy or difficult in the guessing task. Ask students what surprised them
about their group.
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ACTIVITY 5 Class family tree
• Ask students to cut out their handprints. Students may wish to colour their hands or
decorate them in some way. Students can take turns to attach their hands upside down
to the large outline of a tree with branches attached to a wall. The fingers and hands can
become the leaves that grow separately but together on the tree.

Circle talk
 Reflections:
• Ask students to make a comparison between leaves on a tree and the people that make

LESSON ONE

up their class. Ask students to reflect on the theme cards at the roots of the tree. Ask how
these themes (family, religion, culture, experiences) influence the differences and
similarities between us. Ask students whether they think differences are important,
whether we should respect each other’s differences and why.

LESSON ONE Showing your hand: Exploring diversity
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L2

Humans: The view from outer space

Lesson Details
Knowledge & content

Preparation & resources

Understanding what people have •
in common as human beings,
leading to the basis of human
rights. Using large and small
•
group activities and class presentations to explore similarities
between humans
•

LESSON TWO

•

8
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An unusual fluffy toy or robot
as an alien prop called
‘Sarcos from Saturn’
Copies of ‘The human files:
Saturn data cards’
(Worksheet 2.1)
A class set of ‘Humans:
everything you need to know’
(Worksheet 2.2)
Pictures of Earth and Saturn
for display (optional)

Skills & values
•
•
•
•

Speaking, listening and
writing
Cooperation and teamwork
Critical thinking
Understanding equality

Lesson Activities
INTRODUCTORY ACTIVITY Circle talk
• Reflect on the main concept from the last lesson – diversity and commonality.
• Ask the students to recall some of the commonalities and differences amongst the class.
• Ask the students to think about the benefits of having differences in the class and in
Australia, e.g. diversity of hobbies, food, favourite sports, music, religions, languages and
celebrations.

ACTIVITY 1 Welcome Sarcos
• Introduce Sarcos from Saturn to the class. Sarcos is an alien on an excursion. Sarcos’ aim
is to collect information about human life on Earth and present it back to his classmates
at Saturn’s Intergalactic College.
• Hand Sarcos around the group and ask each student to tell Sarcos something about being
a human, e.g. ‘humans need to sleep’, ‘humans laugh and cry’, ‘humans like to be loved’.
• Ask students to try to summarise the types of information they gave to Sarcos, e.g. things
we like to do, ways we behave, things we need to survive.

ACTIVITY 2 The human files

Teacher background
Gather topics for the presentation that incorporate themes from the following: Earth
and how humans exist on it; What humans look like; What humans need to survive;
Where they live; Music they listen to; Sport they play; How their bodies work; What
makes humans happy; How they communicate; Emotions they feel; How they have
fun; What makes them sad; Relationships they have; How they treat each other. Other
topics may arise and teachers can use their discretion as to which to investigate further.
This section provides options of activities that provide for the same outcomes. All
options allow information to be gathered on the specific topics and then summarised
on Worksheet 2.2 ‘Humans: Everything you need to know’.

LESSON TWO Humans: The view from outer space

LESSON TWO

• Explain that Sarcos needs to organise his presentation to his classmates at Saturn’s
Intergalactic College titled ‘Humans: Everything you need to know’.
• Ask students to identify topic headings for his presentation. These will be the topics for
his data collection cards (Worksheet 2.1). Write these up on the whiteboard as they are
called out (see below for ideas).
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Option 1: Expert groups
• Choose five general topics about humans that support the assignment sheet headings on
Worksheet 2.2 (Humans: Everything you need to know).
• Divide the class into five expert groups of five (adjust for your group size).
• Each group of five will work as experts on one topic, one data card per person, collecting
information on one topic and placing it on their data card (Worksheet 2.1). Students can
brainstorm, use books and magazines and share ideas with others researching the same
topic.
• Each student will then move to a new base group where each student has a different topic
card and will share their expert information with each other.
• Students are each given an assignment sheet ‘Humans: Everything you need to know’ to
summarise their findings (Worksheet 2.2).

LESSON TWO

Option 2: Group relay
• Choose topics to support the assignment sheet headings on ‘Humans: Everything you
need to know’ (Worksheet 2.2).
• Provide one set of data cards per group (Worksheet 2.1). Each person in the group is
responsible for thinking up answers for their different topic.
• Students then rotate their cards amongst their group so each student can enter ideas.
• Students read the information from their topic cards once all have contributed and use
this to complete individual assignment sheets ‘Humans: Everything you need to know’
in their own words (Worksheet 2.2).
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Option 3: Detailed research
• Individual students or pairs choose one topic heading and spend time on a detailed
presentation. This could incorporate using magazine pictures, making collages or
presenting examples of music from different countries.
• Students present their information to the whole class, year level, assembly or parents.
• The whole class completes the assignment sheet, Worksheet 2.2 ‘Humans: Everything
you need to know’ drawing on information presented in class.

 Reflections: Circle talk

• Ask students to consider what this activity tells us about humans. Ask what are the main
things that humans have in common. What are the main differences between humans?
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W2.1

The human files: Saturn data cards

Sample topics:
Earth and how humans exist on it
What humans need to survive
Music they listen to
How their bodies work
How they communicate
How they have fun
Relationships they have

What humans look like
Where they live
Sport they play
What makes them happy
Emotions they feel
What makes them sad
How they treat each other

The Human File
Presentation to Saturn on the Human Race
Topic:_____________________________________________
Facts:_____________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________
__________________________________________________

LESSON TWO Humans: The view from outer space

LESSON TWO Worksheets

(These can be enlarged and mounted on cardboard.)
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W2.2

Humans: Everything you need to know

Students complete this worksheet to summarise what they have learnt about humans.

LESSON TWO Worksheets

What is a human? What senses does it have? What can it do?
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_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
What do humans need to survive and grow?
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
What feelings does a human have? How can humans express
themselves? How do they have fun?
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
How do humans help each other to feel safe, to learn new
things, to develop relationships and feel respected?
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
TAKING ACTION © VFST

L3

Fair game: Introducing rights

Lesson Details
Knowledge & content

Preparation & resources

Skills & values

•

•

•
•
•

•
•

•

A volleyball, 2 sets of team
bibs, a playing space with
boundaries and soccer goals
or witches’ hats, whistle
Whiteboard
1 copy of rules (Worksheet
3.1 cut into Team A and Team
B rules)
Copies for each pair of
Worksheets 3.2, 3.3 and 3.4

•

Speaking and listening
Cooperation and teamwork
Decision making and problem
solving
Understanding equality and
fairness, rights and responsibilities

LESSON THREE

•

Understanding that being
treated equally and fairly is
required for a group of people
working together to achieve
shared goals
Using sport and the school
environment to apply rights
and responsibilities through
games and group work

LESSON THREE Fair game: Introducing rights
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Lesson Activites
ACTIVITY 1 International Ball
• Explain to students that they will be participating in a game in the gymnasium or outside
(an indoor or outdoor soccer pitch is ideal).
• Explain to students that it is important to follow the rules and conditions even if they
find them difficult.
• Divide the class into two teams A and B, give them team bibs to wear and separate them.
• Explain that the only words they can now say are the names of their classmates and ‘Well
done’.
• Give Team A a copy of Team A rules and Team B a copy of Team B rules (Worksheet
3.1). Do not allow them to compare.
• Explain that they must understand the rules from their sheet and cannot discuss them
aloud. Students who break these rules will have a free kick awarded against them. Repeat
offences incur a free penalty shot at goal.
• Have students complete a 3-minute jog and stretches before the game.
• Conduct the game for 5–10 minutes. Ensure that the rules are followed.

LESSON THREE

 Reflections: Circle talk
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Discuss the following questions with the class.
• How were the playing conditions different for each team?
• How did it affect the game?
• How did it feel to play in the disadvantaged B and advantaged A teams?
• What was it like not to be able to express opinions or speak out?
• What did you feel towards players in the other team?
• How did it feel to have no way of changing your situation?
• What rules should apply to make the game fair and equal?

ACTIVITY 2 Equal rights in sport
• Ask students to work in pairs and hand out Worksheets 3.2 ‘Equal rights in sport’ and
3.3 ‘Student rights and responsibilities’ to each pair.
• Ask pairs to write their own ‘Equal rights in sport’ to make sure any sport competitions
are equal for all players (Worksheet 3.2).
• Ask students to share their responses. Rules could include: same numbers in each team,
same rules for each team, same age group for juniors, same size/weight limits where
relevant, same gender when a difference is relevant, no arguing with the umpire.
• Develop a list that all agree with on the whiteboard.
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ACTIVITY 3 International Ball: Equal rules
• Play another game of International Ball using Team A rules.

 Reflections: Circle talk

ACTIVITY 4 Rights and responsibilities
• Ask pairs to write up rights and corresponding responsibilities for school students
(Worksheet 3.3 ‘Student rights and responsibilities’).

ACTIVITY 5 Rights of the child
• Ask for pairs of students to come up with a list of rights for the child that would allow
him or her to fully develop. (Use Worksheet 3.4 ‘Rights of the child’).
• Ask pairs to gather with three other pairs to compare their list of rights and choose the
eight most important rights. Keep all responses for display.

 Reflections: Circle talk

• Ask groups to discuss their most important rights. Ask students why they chose those
rights. Ask students what is possible for children if they have those rights.

LESSON THREE Fair game: Introducing rights

LESSON THREE

• Return inside and gather students in a circle.
• Ask students to suggest why equal rules are required in sport. Explain that these are rules
that participants are entitled to; they can be seen as rights to allow participants to be
treated equally on the sporting field.
• Ask students what opportunities we have if we are treated equally and fairly in sport, e.g.
to develop our skills, have fun, have a fair competition, possible success.
• Ask students what opportunities we have if we are treated equally and fairly in life.
• Ask students how personal responsibilities are important when we are participating in
sport, e.g. we are in charge of our own behaviour and responsible for our actions on the
sporting field, particularly in terms of self-discipline.
• Ask students to give examples of responsibilities they have at home, at school or in a club
and what responsibilities teachers have.
• Ask students why responsibilities are necessary – what would school be like if teachers
and students had no responsibilities? Explain that rights require people to fulfil responsibilities.
• Ask the class to give examples of rights and corresponding responsibilities for school
students.
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W3.1

Rules of International Ball

Rules of International Ball: Team A

LESSON THREE Worksheets

•
•
•
•
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Teams set up as for the start of a soccer match.
Players can kick, throw, catch and bounce the ball.
No tackling.
Players move with the ball by bouncing as they run (like basketball) or dribbling with
their feet (like soccer).
• Players score a goal by kicking, throwing or heading the ball through the goal.
• Players can only speak the names of their team mates or say ‘Well done’.
• The goalkeeper can use their feet, hands and head.

✁.........................................................................................................................................

Rules of International Ball: Team B
•
•
•
•
•
•
•

Teams set up as for the start of a soccer match.
Players can only use their feet or head to control the ball.
No tackling.
Players move with the ball by dribbling with their feet (like soccer).
Players score a goal by kicking or heading the ball through the goal.
Players can only speak the names of their team mates or say ‘Well done’.
The goalkeeper can use their feet, hands and head.
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W3.2

Equal rights in sport

List rules to ensure all sport is an equal competition between competitors and teams.
1
______________________________________________________________________

2
_______________________________________________________________________
______________________________________________________________________
3
______________________________________________________________________
______________________________________________________________________
4
______________________________________________________________________
______________________________________________________________________
5
______________________________________________________________________
______________________________________________________________________
6
______________________________________________________________________
______________________________________________________________________
7
______________________________________________________________________
______________________________________________________________________
When you are finished, compare your rules with the next group and find the rules that you
agreed on. Report these agreements back to the class.

LESSON THREE Fair game: Introducing rights

LESSON THREE Worksheets

______________________________________________________________________
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W3.3

Student rights and responsibilities

Work in pairs to list the rights students should have at school (in the first column) and
responsibilities students have to uphold those rights (in the second column)

Responsibilities that uphold rights

E.g. Students have a right to be heard.

Students have a responsibility to listen when
others speak in class.

LESSON THREE Worksheets

Rights
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W3.4

Rights of the child

Each pair writes the eight most important rights they can think of for a child (someone
who is under 18 years old).
1 ____________________________________________________________________

2 ____________________________________________________________________
____________________________________________________________________
3 ____________________________________________________________________
____________________________________________________________________
4 ____________________________________________________________________
____________________________________________________________________
5 ____________________________________________________________________
____________________________________________________________________
6 ____________________________________________________________________
____________________________________________________________________
7 ____________________________________________________________________
____________________________________________________________________
8 ____________________________________________________________________
____________________________________________________________________

LESSON THREE Fair game: Introducing rights

LESSON THREE Worksheets

____________________________________________________________________
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Group effort: Rights of the child
Share your eight rights with your group and together choose the eight rights that you all
agree to be most important and list them below.
1 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

LESSON THREE Worksheets

2 ____________________________________________________________________
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____________________________________________________________________
____________________________________________________________________
3 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
4 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
5 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
6 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
7 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
8 ____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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L4

Living on Hopeville Island: Exploring
rights and responsibilities

Lesson Details
Knowledge & content

•
•

Understanding the necessity
•
of having rights and responsibilities in a society
Developing a set of rights
Identifying and clarifying
personal values; comparing
•
needs and wants

•

Two props: one, something
you need, and another,
something you want, e.g.
glass of water and a soft
drink
A class set of copies of
Worksheet 4.1 photocopied
back to back, group copies of
Worksheet 4.2
A quiet setting outside

Skills & values
•
•
•
•
•

Cooperation and teamwork
Reflective writing
Decision making and problem
solving
Values clarification
Empathy, care for others,
responsibility and social
justice

LESSON FOUR

•

Preparation & resources

LESSON FOUR Living on Hopeville Island: Exploring rights and responsibilities
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Lesson Activities
INTRODUCTORY ACTIVITY Values lines
Teacher background

LESSON FOUR

The following activity prompts students to think about some of the values that guide
their behaviour. The discussion of values will form a background to an introduction
to the rights of the child; many of the following values form the basis of the rights
discussed in the following lesson. The activity requires a space that allows students to
move to a position on an imaginary line that represents a continuum from ‘Strongly
agree’ to ‘Strongly disagree’.

22

• Explain to students that you will read a statement and they will then position themselves
on an imaginary line indicating to what degree they agree or disagree with the statement.
• Clear a space so students can stand in a line. Identify one end as ‘Strongly agree’ and the
other as ‘Strongly disagree’.
• Use a practice statement to explain the activity, e.g. ‘students have too many school
holidays’.
• Encourage students to think quickly for themselves as they move to the position on the
line that represents their response to the statement.
• After students have placed themselves, get them to look around and get a sense of the
range of opinions.
• Invite students to explain why they stood in particular positions and try to draw out
underlying reasoning and values. Once they have taken their position, explain the value
that the statement reflects (provided below in brackets after each statement).
• Select from the following list or use other topical issues.
Record key words and values on the board for student reference in the second activity.
1 I would speak up if my friend were being treated unfairly, e.g. ‘She got into trouble
because she did not understand what to do because of poor English.’ (equality, social
justice)
2 ‘I don’t like to see others get hurt.’ (compassion)
3 ‘I enjoy discussions with people who have different ideas even if we disagree.’
(understanding)
4 ‘I would help my friends and family even if I preferred to do something else.’ (responsibility)
5 ‘I respect other people celebrating different cultural practices such as eating particular
foods provided for them at the school canteen.’ (respecting different cultures)
6 ‘I would tell someone who is making racist comments to stop.’ (justice)
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7 ‘I would not tell a lie even if I thought it would save me from getting into trouble.’
(honesty)
8 ‘I would give someone who could not afford the excursion money my lunch money and
go without lunch if they needed it.’ (generosity)
9 ‘I would tell a story shared in confidence to a teacher if I was worried about the health
of this person.’ (safety)

 Reflections: Circle talk

• Ask students if they felt more strongly about some values than others. Ask which values
had the most variations in student support. Ask which values seemed to be most
important to all class members.

ACTIVITY 1 The difference between needs and wants
Teacher background
This activity with students would best take place in a peaceful and natural
environment.

Needs and wants will be discussed to prepare students for the links between needs and
rights. Students will later develop a list of needs, rights and responsibilities for a new
society.
• Show the class your props and explain ‘I need clean water to drink for my body to
function’, ‘I want this soft drink because I like the taste’.
• Go around the group and ask each student to show the difference between needs and
wants by completing the sentence ‘I need … but I want …’. Try to encourage examples
of things we cannot see, e.g. ‘I need 8 hours sleep a day’, ‘I want to watch TV 3 hours a
day‘, ‘I need to stay at school to get a basic education’, ‘I want to spend school days at
the beach’.
• Ask for the difference between needs and wants.
• Explain that needs form the basis for many rights, e.g. ‘people need fresh food and water
to survive’, ‘children have a right to enough food and clean water’.

LESSON FOUR Living on Hopeville Island: Exploring rights and responsibilities

LESSON FOUR

Students will need a pen and a clipboard or something on which to rest paper while
writing.
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ACTIVITY 2 The Hopeville Island survivor: Personal diary
• Ask students to sit apart, or to lie down. Give each student a copy of Worksheet 4.1.
• The teacher or a student reads the introductory text aloud to the whole group.
• Explain that students are to think about starting a new life on an island and to reflect on
how they would cope and what they would do.
• Explain that students will soon complete a reflection on how it feels to be an island
survivor and what is needed to survive (Worksheet 4.1 ‘Personal diary’).
• Brainstorm some of the issues before asking students to reflect personally. ‘What would
you take?’ ‘Who would you miss?’ ‘What would you miss?’ ‘What would you need to
survive?’ ‘What rules might need to apply?’
• Choose if you would like to discuss books or movies where a group of people needed to
survive for a long time on an island, or isolated from the world, e.g. ‘Lord of the Flies’,
‘Gilligan’s Island’, ‘Castaway’. What did they need to survive? How did they survive?
What problems arose?
• Ask each student to write in their personal diary (Worksheet 4.1).

LESSON FOUR

ACTIVITY 3 Developing Hopeville Island’s rights and
responsibilities
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• Bring students together. Explain that there are enough resources for all to survive,
participate, grow and develop skills if everyone shares and works together.
• Explain that each group must work out the needs of all island survivors and then write
up a charter of rights and responsibilities for all island survivors.
• Ask students to prepare for this by reflecting back on the Lesson 3 activities: the rights
they discussed when playing sport, classroom rights and responsibilities and their version
of the rights of the child.
• Ask students to share some of the reflections in their diary entry with their group.
• Ask students for a general philosophy that would allow all people to survive and thrive
on the island. Try to elicit an understanding of social justice, everyone being entitled to
fair treatment, caring for others, working together.
• Ask students to list the needs of the islanders to survive on Hopeville Island under the
column ‘Needs’ (Worksheet 4.2) then convert this list of needs to rights and responsibilities for the inhabitants under ‘Rights and responsibilities’. Ask students to leave
‘Rights’ (version 2) to complete in Lesson 5 (Adapted from Amnesty International 2004).

Circle talk
 Reflections:
• Ask students which needs, rights and responsibilities were easy to identify and which
were not so obvious.
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W4.1

Hopeville Island survivor: Personal diary

Name ________________________________________________________________
You were chosen as an island survivor to ride on the first ever mystery reality flight for
young people.

You only had a short time to say goodbye to your favourite people and favourite places.
The plane lands on Hopeville Island with you, 50 other young people and no adults.

Features of the island

Luggage on the plane

Information
about your group

Unlimited supply of fresh
water, fish, native fruits and
vegetables. Plenty of trees
with branches

School books, pens,
pencils, sports equipment
Medical supplies
Musical instruments
Blankets and clothing

Girls and boys aged 6–14
They are of many different
cultures. Some have
disabilities.
All have different skills.

You all walk around the island and see what it looks like and what it can provide.
You see the luggage that was on the plane and you meet the other island survivors.
You all find a quiet place to sit and think about what has happened and what is ahead.
Reflect on your situation by completing the 6 questions on the following page.

LESSON FOUR Living on Hopeville Island: Exploring rights and responsibilities

LESSON FOUR Worksheets

You were told you might be gone for some time – perhaps years – and could pack only
ten items.
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LESSON FOUR Worksheets
26

1 What 10 things did you pack into your
bag?

2 What other things would you have
packed if you could have packed
ANYTHING?
(Think about things and people you
will miss – use your imagination.)

3 Who did you say goodbye to and why
are they special?

4 What things will you miss about your
home and neighbourhood and your
regular life?

5 What are the good things about being
on the island?

6 What things are going to make the
group feel safe, happy, healthy and
that they belong while on this island?
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W4.2

Needs and rights on Hopeville Island

Needs

Rights and responsibilities Rights (Lesson 5)

These are the needs of
the island survivors so
they can survive, grow,
develop skills and express
themselves.

Develop a list of rights and
responsibilities for
islanders.

Develop a new list of rights
after matching the rights of
the child to the pictures in
Lesson 5.

Basic physical needs
(water, food, rest)

E.g. Everyone has the right
to access clean water;
therefore, everyone has the
responsibility to save water
and share water.

‘The right to have enough
food and water’.
‘The right to an adequate
standard of living’.

Safety and protection

Beliefs, religion and culture

Education and recreation

Opinions and participation

LESSON FOUR Living on Hopeville Island: Exploring rights and responsibilities

LESSON FOUR Worksheets

(For Lessons 4 and 5.) Enlarge to A3 size.
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L5

Introducing the rights of the child to
Hopeville Island

Lesson Details
Knowledge & content

Preparation & resources

•

•
•

•

Introduction to the
Convention on the Rights of
the Child and applying rights
to ensure access and
opportunity for all children
Group matching games and
options for individual tasks

•

Skills & values

A ball of multicoloured wool
•
Cut-up pictures and rights
from Table 5.1 so each
•
student has a card, or prepare
a set of pictures and rights
•
for pairs
Cut up Table 5.2, copies of
Worksheet 5.1

Understanding and applying
human rights
Social justice, caring for
others
Cooperation and teamwork

Teacher background

LESSON FIVE

Previous lessons developed the ideas of rights and responsibilities and how they relate
to each other. This lesson introduces the rights of the child as set out in the international treaty, the Convention on the Rights of the Child and the responsibilities that it
entails. Australia and almost every other country have agreed to respect the
Convention.
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Many of the rights in the Convention on the Rights of the Child can be identified in the
Universal Declaration of Human Rights (UDHR) introduced in Lesson 6. This lesson
allows a gradual transition to some of the more complex aspects of the UDHR.
The following is a definition of human rights that is used in the resource. Teachers
may refer to this definition, or aspects of the definition when presenting this lesson.
‘Human rights ensure that the dignity of everyone is properly and equally
respected…Human rights allow for a human being to be able to fully develop and use
human qualities such as intelligence, talent and conscience to satisfy his or her
spiritual and other needs…Human rights enable us to respect each other and live with
each other…The denial of human rights and fundamental freedoms is not only an
individual and personal tragedy, but also creates conditions of social and political
unrest, sowing the seeds of violence and conflict within and between societies and
nations.’ (Human Rights and Equal Opportunity Commission, 2004 (a))

TAKING ACTION © VFST

Lesson Activities
INTRODUCTORY ACTIVITY Freedom web
• Ask students to sit on chairs in a circle.
• Tie one end of the ball of wool to your hand.
• Explain that the ball will be thrown from one person across the room to another, each
person takes the wool, wraps it around their finger then passes it on, forming a web.
• Explain that when each student has the ball, they should say when they feel free, e.g. ‘I
feel free when…’. Or say something they like to have the freedom to do, e.g. ‘I like it
when I can...’. It can be extended by using the sentence, ‘People over the world should
be free to…’ or ‘It will be a better world when…’.

 Reflections: Circle talk

• Ask the students how the freedom web might be broken. If the web represents freedom,
what role does each person have to make sure it does not break? What might happen if
people are not being responsible in upholding the structure, or if people are pulling too
hard on the string, trying to control its structure?

 Discussion concept

Other rights require people to act so that rights are respected, as we saw on Hopeville Island,
e.g. the right to have enough food to eat – young children cannot feed themselves unless
older people (their parents or others) provide them with food.
Explain that there are children around the world who are starving, abused, imprisoned and
used as child labour and as soldiers because adults do not respect their rights.

LESSON FIVE Introducing the rights of the child to Hopeville Island

LESSON FIVE

Try to elicit the idea that we need to rely on each other to be able to enjoy our rights. Some
rights depend on other people not interfering with and controlling us, e.g. allowing us to
speak freely or to practice our religion without harming us because they disagree with what
we say or how we pray.
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ACTIVITY 1 Picturing rights
Teacher background
In this activity, students are to match pictures that represent 11 of the rights of the
child with corresponding statements of those rights. Students can do this as a wholeclass activity, or by working in pairs.

Option 1: Whole-class activity
• Give each student either a picture or a right from cut-up Table 5.1 ‘Picturing rights’.
• Ask students to move around the area to find their partner, so that a picture can be
matched with the right.
• Have each pair present their rights and picture and explain in their own words.
Option 2: Whole-class activity
• Pair up students, provide a set of cards for pairs, and ask them to match pictures and
rights together.

 Reflections: Circle talk

LESSON FIVE

• Ask students to give examples where they have seen these rights in action. Ask if there
were any rights that surprised them.

30

ACTIVITY 2 Devising rights to address Hopeville Island
situations
Teacher background
In this activity, students are to match rights with situations on Hopeville Island, e.g.
Situation: Geena is in a wheelchair and cannot move her wheels over the sand;
matching right: disabled children have a right to special care.
This activity can be conducted in several ways.
Introduce this activity by announcing that some situations have arisen after a few
months on Hopeville Island and then read the situations from Table 5.2 ‘Hopeville
Island situations’.
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Option 1: Class game with two groups
• Distribute cut-up resources so half of the class have a right (from Table 5.1 ‘Picturing
rights’) and the other half have a situation on Hopeville Island (from Table 5.2 ‘Hopeville
Island situations’).
• Ask the students to roam the room to find the right that relates to the situation. Students
gather in a circle with their partner for the class reflection.
Option 2: Class game with three groups
• Divide your class into three groups and distribute cards so one group receives a right
each, the next group receives pictures and the third group a Hopeville Island situation. If
your class is less than 33, make sure to remove matching cards from each set.
• Ask students to roam around the area, matching the Hopeville Island situation with the
appropriate right and picture.

ACTIVITY 3 Situations, rights and actions
• Students can work alone or groups using Worksheet 5.1 ‘Situations, rights and action’ to
suggest actions and changes that would ensure the children’s rights were respected on the
island.
• This activity could be expanded so that each pair devises a detailed action plan for a
particular situation and presents it to the class.

 Reflections: Circle talk

ACTIVITY 4 Linking needs and rights
• Ask students to return to their groups from the last lesson and attempt a new list of rights
for island survivors on their Worksheet 4.2 ‘Needs and rights on Hopeville Island’. This
task should consolidate themes after being presented with a summary of the rights of the
child in Table 5.1 ‘Picturing rights’ and completing the activities.

LESSON FIVE Introducing the rights of the child to Hopeville Island

LESSON FIVE

• Join the circle again and have each group discuss how rights applied to the different
situations. Ask about each situation, the right that was appropriate for the situation and
how to make sure the right is upheld and supported. Ask what rules might be introduced.
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ACTIVITY 5 Rights on display (optional or continuing through
unit)
Teacher background
This activity will consolidate understanding and application of the rights of the child.
Place each of the rights written on a separate A3 piece of poster paper and post them
around the room. Students can attach the cards from the games to the appropriate
poster.
Students then research stories or pictures from newspapers, magazines or photocopies
from books and attach them to the posters. The pictures can represent the rights or
violations of the rights.
These posters can be a work in progress and be added to throughout the unit.

 Reflections: Circle talk

LESSON FIVE

• As posters develop, ask students about children’s rights around the world and what the
students are learning. Ask them what surprises them about rights, or lack of rights, for
children in some places.
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Extension idea
• Visit the UNICEF website to view
http://www.unicef.org/crcartoons/flash.htm
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movies

of

children’s

rights:

T5.1

Picturing rights

To be with family
or those who care
for them best

Right to adequate
standard of living

Right to have
enough food and
clean water

Disabled children
have a right to
special care and
training

Right to health
care

A right to be kept
safe and not hurt
or neglected

Children must be
allowed to speak
their own language
and practice their
religion

To express
opinions and meet
together to be
listened to

Right to a free
education

Right to play

Children must not
be used as cheap
workers or soldiers

LESSON FIVE Introducing the rights of the child to Hopeville Island

LESSON FIVE Tables

A summary of the rights of the child from the Convention on the Rights of the Child
(Amnesty International, International Secretariat, 2004).
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LESSON FIVE Tables

T5.2
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Hopeville Island situations

Situation 1
Geena is in a wheelchair and cannot move her wheels over the sand.
✁.........................................................................................................................................
Situation 2
Some of the younger children want to be close to their older brothers and sisters on the
island, who have always taken care of them at home.
✁.........................................................................................................................................
Situation 3
The nights are wet and cold but there are enough tents and blankets for everyone on the
island to have shelter and keep warm.
✁.........................................................................................................................................
Situation 4
The children love running around the large open spaces on the island but the ground is
hard and stony and they often get cuts and scrapes when they fall.
✁.........................................................................................................................................
Situation 5
These children are hungry and thirsty.
✁.........................................................................................................................................
Situation 6
The children always enjoyed playing games together at home and after school.
✁.........................................................................................................................................
Situation 7
The schoolbooks and other school resources have not been unpacked because some of
the island survivors think there is no point in education for the survivors – none of them
are qualified teachers and no-one knows how long they will be on the island.
✁.........................................................................................................................................
Situation 8
The smallest children have been left alone at times on the island and could get lost or hurt.
✁.........................................................................................................................................
Situation 9
One of the oldest islanders has suggested that the younger children be trained as soldiers
to defend the island as they can hide easily and it won’t matter so much if they are injured.
✁.........................................................................................................................................
Situation 10
Some of the children miss the prayers they used to make.
✁.........................................................................................................................................
Situation 11
All the children have ideas on how to live on the island and want to help.
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W5.1

Situations, rights and action

Issues
Situation 1
Geena is in a wheelchair and
cannot move her wheels over the
sand.

Right that addresses
the issue

Action to implement right

Disabled children have the right
to special care and training.

Provide flat paths, not steps,
to all places Geena may possibly
use and visit.

LESSON FIVE Worksheet

Situation 2
Some of the younger children
want to be close to their older
brothers and sisters on the
island, who have always taken
care of them at home.

Situation 3
The nights are wet and cold but
there are enough tents and
blankets for everyone on the
island to have shelter and keep
warm.

Situation 4
The children love running around
the large open spaces on the
island but the ground is hard and
stony and they often get cuts and
scrapes when they fall.

Situation 5
These children are hungry and
thirsty.

Situation 6
The children always enjoyed
playing games together at home
and after school.

LESSON FIVE Introducing the rights of the child to Hopeville Island
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Issues

LESSON FIVE Worksheet

Situation 7
The schoolbooks and other
school resources have not been
unpacked because some of the
island survivors think there is no
point in education for the
survivors – none of them are
qualified teachers and no-one
knows how long they will be on
the island.
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Situation 8
The smallest children have been
left alone at times on the island
and could get lost or hurt.

Situation 9
One of the oldest islanders has
suggested that the younger
children be trained as soldiers to
defend the island as they can
hide easily and it won’t matter so
much if they are injured.

Situation 10
Some of the children miss the
prayers they used to make.

Situation 11
All of the children have ideas on
how to live on the island and
want to help.
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Right that addresses
the issue

Action to implement right

L6

Understanding and applying the
Universal Declaration of Human Rights

Lesson Details
Knowledge & content

Preparation & resources

•

•

•

•
•

Cut up the list of human
•
rights (Table 6.1) so each
student has one right to hold
Copies of Worksheet 6.1 for
each student or groups
depending on method chosen
by teacher
Scissors and a copy of Table
6.1 for groups of 4
Optional: copies of Worksheet
6.2 ‘Helping Geocrania’ as a
homework task

Decision making and values
clarification

Teacher background
Teachers must understand the origins and content of the Universal Declaration of
Human Rights. Before and during the Second World War, a number of governments
killed and persecuted many people because of their race, religion, political opinions
and other reasons. After the war, the nations met and decided to find ways to stop such
terrible events happening again. One of the ideas was to prepare a list of human rights
and freedoms that everyone, governments and individuals, would be encouraged to
respect.
In 1948, the Universal Declaration of Human Rights (UDHR) was adopted by the
United Nations. It sets out a list of basic rights for everyone in the world whatever
their race, colour, sex, language, religion, political or other opinion, national or social
origin, property, birth or status. It states that governments have promised to uphold
certain rights, not only for their own citizens, but also for people in other countries.
In other words, national borders are no barrier to helping others achieve their rights.
Since 1948, the Universal Declaration has been the international standard for human
rights. In 1993 a world conference of 171 states representing 99% of the world’s
population reaffirmed its commitment to human rights. (Amnesty International,
International Secretariat, 2004)
LESSON SIX Understanding and applying the Universal Declaration of Human Rights

LESSON SIX

•

Understanding the concepts
behind each human right and
identifying its application in
Australia
Analysing the rights,
clarifying values

Skills & values
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Teachers may wish to access the United Nations website that provides the original and
plain versions of each right, as well as illustrations and activities to explore each right.
The illustrations could be printed and displayed around the classroom.
UN Cyberschoolbus http://www.un.org/cyberschoolbus/humanrights/index.asp

Lesson Activities
INTRODUCTORY ACTIVITY Introducing the rights
• As each student enters the room, hand them one of the human rights cut from Table 6.1.
• Have students sit in a circle and take turns to read out their right and try to explain it in
their own words or give an example.
• Ask students to say why they think their right is important or what might happen if the
right did not exist.

ACTIVITY 1 Understanding the UDHR and applying rights to
Australia
• Give students Worksheet 6.1 ‘Understanding and applying the Universal Declaration of
Human Rights’ and ask them to write responses in the spaces provided next to the written
prompts, as outlined below.

LESSON SIX

Keywords: Write a word or phrase that shows the keyword or topic in the article.
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Own words: Rewrite the article in your own words.
Application to Australia: Give an example of how each right is upheld in Australia
through laws or otherwise.
• Because there are 30 articles (or rights), teachers may wish to divide students into groups
and allocate a certain number of articles to each group.
• Each group can discuss each of their allotted articles/rights and present a group response
for each task.

 Reflections: Circle talk

• Ask students if there were rights that surprised them. Ask if there were any that they
disagreed with.
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ACTIVITY 2 Ranking rights and clarifying values
• Place students in groups. Give each group a copy of Table 6.1 and ask them to cut it into
individual rights.
• Ask them to place the cut-up rights into groups of very important, important and not so
important. Ask them why they thought some rights more important than others.
• Ask each group to pick their top five rights and then compare the responses of the groups.
• Ask the students whether they found it difficult or easy to decide that some rights are
more important than other rights.

ACTIVITY 3 Interactive information and communication
technology task (optional)
The United Nations website has a ‘Cyberschoolbus’ site that allows students to investigate
each right in further detail. Students can read the plain language versions and view an
illustration of each right, read deeper definitions and explore an activity that further explains
the right in question.
United Nations Cyberschoolbus
http://www.un.org/cyberschoolbus/humanrights/declaration/index.asp
Students can make a display of the most fundamental human rights and collect pictures or
newspaper stories that reflect either these rights or abuse of these rights.

ACTIVITY 4 Helping Geocrania

‘Helping Geocrania’ (Worksheet 6.2) is an activity that students can complete at home
or as an extension task. It provides the scenario of a country that treats its citizens
poorly and is yet to recognise the UDHR. Students are asked to analyse the situation
in Geocrania and advocate for accepting and implementing the UDHR.

LESSON SIX Understanding and applying the Universal Declaration of Human Rights

LESSON SIX

Teacher background
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T6.1

The 30 articles of the Universal
Declaration of Human Rights

Article 1
When children are born, they are free and each should be treated in the same way.
✁.........................................................................................................................................
Article 2
Everyone has the right to all the rights in this Declaration, even if they are a different sex,
have a different skin colour, speak a different language, think different things, have a
different religion, own more or less or come from another country.
✁.........................................................................................................................................
Article 3
You have the right to live in freedom and safety.

LESSON SIX Table

✁.........................................................................................................................................
Article 4
Nobody has the right to treat you as his/her slave and you should not make anyone your
slave.
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✁.........................................................................................................................................
Article 5
Nobody has the right to torture you, hurt you, and you cannot torture anyone.
✁.........................................................................................................................................
Article 6
You should be legally protected in the same way everywhere, and like everyone else.
✁.........................................................................................................................................
Article 7
The law is the same for everyone; it should be applied in the same way to all.
✁.........................................................................................................................................
Article 8
You should be able to ask for legal help when the rights your country grants you are not
respected.
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Article 9
Nobody has the right to put you in prison and keep you there unjustly or without a good
reason.
✁.........................................................................................................................................
Article 10
If you go on trial this should be done in public. The people who try you should not let
themselves be influenced by others.
✁.........................................................................................................................................
Article 11
You should be considered innocent until it can be proved that you are guilty. If you are
accused of a crime, you should always have the right to defend yourself.

✁.........................................................................................................................................
Article 13
You have the right to come and go as you wish in your country. You have the right to leave
your country to go to another one; and you should be able to return to your country if you
want.
✁.........................................................................................................................................
Article 14
If someone hurts you because of what you believe in you have the right to go to another
country and ask it to protect you.
✁.........................................................................................................................................
Article 15
You have the right to belong to a country and nobody can prevent you, without a good
reason, from belonging to another country if you wish.
✁.........................................................................................................................................
Article 16
As soon as a person is legally entitled, he or she has the right to marry and have a family.
In doing this, neither the colour of your skin nor the country you from come has any
importance. Men and women have the same rights when they are married and when they
are separated. Nobody should force a person to marry.

LESSON SIX Understanding and applying the Universal Declaration of Human Rights
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✁.........................................................................................................................................
Article 12
You have the right to ask to be protected if someone wants to force you to change the way
you are or what you and your family think or write without a good reason.
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Article 17
You have the right to own things and nobody has the right to take these from you without
a good reason.
✁.........................................................................................................................................
Article 18
You have the right to profess your religion freely, to change it, and to practice it either on
your own or with other people.
✁.........................................................................................................................................
Article 19
You have the right to think what you want, to say what you like, and nobody should forbid
you from doing so. You should be able to share your ideas with people from any other
country.

LESSON SIX Table

✁.........................................................................................................................................
Article 20
You have the right to organise peaceful meetings or to take part in meetings in a peaceful
way. It is wrong to force someone to belong to a group.
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✁.........................................................................................................................................
Article 21
You have the right to take an active part in your country’s political affairs: by belonging to
the government; by choosing politicians who have the same ideas as you; and by voting
freely and regularly to show your choice. All votes should be equal.
✁.........................................................................................................................................
Article 22
The society in which you live should help you to develop and to make the most of all the
advantages (culture, work, social welfare) that are offered, to you and to all the men and
women in your country.
✁.........................................................................................................................................
Article 23
You have the right to work, to be free to choose your work and receive a salary, which
allows you to support your family. If a man and a woman do the same work, they should
receive the same pay.
✁.........................................................................................................................................
Article 24
Each work day should not be too long, since everyone has the right to rest.
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Article 25
You have the right to have whatever you need so that you and your family do not fall ill or
go hungry; you have the right to have clothes and a house and to be helped if you are out
of work, if you are ill, if you are old, if your wife or husband is dead, or if you do not earn
a living for any other reason you cannot help. All children have the same rights, whether
or not the mother is married.
✁.........................................................................................................................................
Article 26
You have the right to go to school and to have free primary schooling. You should be able
to learn a profession or continue your studies as far as you wish. At school, you should
be able to develop all your talents and you should be taught to get on with others, whatever
their race, religion or the country they come from. Your parents have the right to choose
how and what you will be taught at school.

✁.........................................................................................................................................
Article 28
Everyone is entitled to have these rights and freedoms protected by law.
✁.........................................................................................................................................
Article 29
You have duties towards the community within which your personality can fully develop.
The law should guarantee human rights. It should allow everyone to respect others and to
be respected.
✁.........................................................................................................................................
Article 30
In all parts of the world, no society, no human being, should take it upon her or himself to
act in such a way as to destroy the rights, which you have just been reading about.

(United Nations, 2004 (a)).

LESSON SIX Understanding and applying the Universal Declaration of Human Rights
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✁.........................................................................................................................................
Article 27
You have the right to share in your community’s arts and sciences, and any good they do.
Your works as an artist, writer or a scientist should be protected, and you should be able
to benefit from them.
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W6.1

Understanding and applying the
Universal Declaration of Human Rights

Student task: Write responses to each article of the UDHR in the spaces provided using
Article 1 as an example.
Keywords: Write a word or phrase that shows the keyword or topic in the article.
Own words: Rewrite the article in your own words.

LESSON SIX Worksheets

Application of Australia: Give an example of how each right is upheld in Australia through
laws or otherwise.

44

Article 1:
When children are born, they are free and each should be treated in the same way.
Keywords children, freedom, equal treatment
Own words All children all over the world are free and equal when they are born and
should be treated that way by everyone.
Application to Australia All children can attend free primary and secondary education, all
children are protected by and must follow the same laws, all have the same opportunities.

Article 2
Everyone has the right to all the rights in this Declaration, even if they are a different sex,
have a different skin colour, speak a different language, think different things, have a
different religion, own more or less or come from another country.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

TAKING ACTION © VFST

Article 3
You have the right to live in freedom and safety.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 5
Nobody has the right to torture you, hurt you, and you cannot torture anyone.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

LESSON SIX Understanding and applying the Universal Declaration of Human Rights
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Article 4
Nobody has the right to treat you as his/her slave and you should not make anyone your
slave.
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Article 6
You should be legally protected in the same way everywhere, and like everyone else.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

LESSON SIX Worksheets

Article 7
The law is the same for everyone; it should be applied in the same way to all.
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Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 8
You should be able to ask for legal help when the rights your country grants you are not
respected.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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Article 9
Nobody has the right to put you in prison and keep you there unjustly or without a good
reason.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Article 10
If you go on trial this should be done in public. The people who try you should not let
themselves be influenced by others.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 11
You should be considered innocent until it can be proved that you are guilty. If you are
accused of a crime, you should always have the right to defend yourself.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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______________________________________________________________________
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Article 12
You have the right to ask to be protected if someone wants to force you to change the way
you are or what you and your family think or write without a good reason.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

LESSON SIX Worksheets

______________________________________________________________________
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Article 13
You have the right to come and go as you wish in your country. You have the right to leave
your country to go to another one; and you should be able to return to your country if you
want.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 14
If someone hurts you because of what you believe in you have the right to go to another
country and ask it to protect you.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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Article 15
You have the right to belong to a country and nobody can prevent you, without a good
reason, from belonging to another country if you wish.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Article 16
As soon as a person is legally entitled, he or she has the right to marry and have a family.
In doing this, neither the colour of your skin nor the country you come from has any
importance. Men and women have the same rights when they are married and when they
are separated. Nobody should force a person to marry.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 17
You have the right to own things and nobody has the right to take these from you without
a good reason.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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______________________________________________________________________
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Article 18
You have the right to profess your religion freely, to change it, and to practise it either on
your own or with other people.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

LESSON SIX Worksheets

______________________________________________________________________
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Article 19
You have the right to think what you want, to say what you like, and nobody should forbid
you from doing so. You should be able to share your ideas with people from any other
country.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 20
You have the right to organise peaceful meetings or to take part in meetings in a peaceful
way. It is wrong to force someone to belong to a group.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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Article 21
You have the right to take an active part in your country’s political affairs: by belonging to
the government; by choosing politicians who have the same ideas as you; and by voting
freely and regularly to show your choice. All votes should be equal.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Article 22
The society in which you live should help you to develop and to make the most of all the
advantages (culture, work, social welfare), which are offered, to you and to all the men and
women in your country.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 23
You have the right to work, to be free to choose your work and receive a salary, which
allows you to support your family. If a man and a woman do the same work, they should
receive the same pay.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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______________________________________________________________________
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Article 24
Each work day should not be too long, since everyone has the right to rest.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

LESSON SIX Worksheets

______________________________________________________________________

52

Article 25
You have the right to have whatever you need so that you and your family do not fall ill;
go hungry; you have the right to have clothes and a house; and to be helped if you are out
of work, if you are ill, if you are old, if your wife or husband is dead, or if you do not earn
a living for any other reason you cannot help. All children have the same rights, whether
or not the mother is married.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________

Article 26
You have the right to go to school and to have free primary schooling. You should be able
to learn a profession or continue your studies as far as you wish. At school, you should
be able to develop all your talents and you should be taught to get on with others, whatever
their race, religion or the country they come from. Your parents have the right to choose
how and what you will be taught at school.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
______________________________________________________________________
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Article 27
You have the right to share in your community’s arts and sciences, and any good they do.
Your works as an artist, writer or a scientist should be protected, and you should be able
to benefit from them.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Article 29
You have duties towards the community within which your personality can fully develop.
The law should guarantee human rights. It should allow everyone to respect others and to
be respected.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________

Article 30
In all parts of the world, no society, no human being, should take it upon her or himself to
act in such a way as to destroy the rights, which you have just been reading about.
Keywords_______________________________________________________________
Own words_____________________________________________________________
Application to Australia___________________________________________________
LESSON SIX Understanding and applying the Universal Declaration of Human Rights
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Article 28
Everyone is entitled to have these rights and freedoms protected by law.
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W6.2

Helping Geocrania

LESSON SIX Worksheets

1 Read about Geocrania.
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Geocrania has a population of 15 million. Its economy is rich, with industries in oil
production and clothing from slave labour that is exported for great profit. The poor
people work in the mines or on the farms that produce high-quality produce that is
available only to the rich people who can afford to buy it. Education for boys and
girls is free in primary school. In secondary school, only boys can attend. People
cannot vote, have meetings or socialise outside their families. The rich people live
in a section of the capital fenced off from the poor. The rich have large mansions,
servants, local and imported food delicacies, yachts and luxury cars. The poor
people use water from the local rivers polluted by the oil companies. They can afford
to eat only rice and potatoes. They are sick, lack medical services and die early.
When the poor people protest they are imprisoned and some have disappeared. The
poor are getting desperate. The rulers of Geocrania have not agreed that the country
will respect the UDHR.
2 Write a report to the rulers of Geocrania explaining:
(a) what might happen if Geocrania continues with its current way of life
(b) why it is important for all Geocrania’s people and the future of the country to
accept and uphold the rights set out in the UDHR
(c) what rights you would introduce and how they would improve the situation in
Geocrania.
3 Present your report to the class.
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L7

Human rights and refugees: Real stories

Lesson Details
Knowledge & content

•

Understanding that refugee
experiences involve
persecution, fear, flight, loss
and separation from family,
friends and community
Activities include individual
text response and discussion
with a role-play option

•
•

•

Skills & values

Questions for Chol on single •
strips of paper (optional)
•
Tables 7.1A, 7.1B, ‘Real
•
stories’ and Worksheets 7.1A,
7.1B ‘Exploring stories’, and
7.2 ‘Summary sheet’ –
enough copies for half the
class or role-play option
Map of the world to show
countries from which
refugees originate and where
they are living

Speaking and listening
Analysing text
Problem solving, empathy

Teacher background
Aspects of this topic could be stressful for some students, particularly if they have had
personal traumatic experiences. Make sure to follow guidelines in responding to
student disclosure of traumatic information (page xvi) and identify someone to refer
these students to if they need further support, e.g. a student welfare coordinator.
Teachers may wish to refer to this definition of refugees in their discussions with
students.
‘A refugee is a person who ‘owing to a well-founded fear of being persecuted for
reasons of race, religion, nationality, membership of a particular social group, or
political opinion, is outside the country of his nationality, and is unable to or,
owing to such fear, is unwilling to avail himself of the protection of that
country...’
The 1951 Convention relating to the Status of Refugees (United Nations High
Commissioner for Refugees, 2004)
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•

Preparation & resources
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Teachers should also highlight Article 14 of UDHR relating to refugees and the right
to seek asylum:
‘Everyone has the right to seek and to enjoy in other countries asylum from
persecution. This right may not be invoked in the case of prosecutions
genuinely arising from non-political crimes or from acts contrary to the
purposes and principles of the United Nations’. (Plain language version)
If someone hurts you, you have the right to go to another country and ask it to protect
you. You lose this right if you have killed someone and if you, yourself, do not respect
what is written here (United Nations, 2004 (a)).

Lesson Activities

LESSON SEVEN

INTRODUCTORY ACTIVITY Anyone who…?
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• Sit students on chairs in a circle. Have one less chair than people in the group.
• A person stands in the middle and asks ‘Anyone who…’ and calls out a situation or
experience.
• All people who have shared that experience must change seats and someone else is left in
the middle to ask a fresh question.
• ‘Anyone who …’ prompts could include ‘missed breakfast this morning’, ‘listened to
music this week’, ‘argued with a brother or sister’, ‘helped someone they didn’t know’,
‘spoke out about something they disagreed with’, ‘resisted pressure from someone to do
something they did not like’, ‘spoke out against racism’, ‘protected someone from being
hurt’, ‘spoke to a new student on their first day’, ‘helped someone who was lost’, ‘got a
detention’, ‘read a book this year’, ‘speaks another language’, ‘had to move away from
their home quickly’.
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ACTIVITY 1 Chol’s story
• Explain to students that the class will be reading and discussing real stories about
refugees.
• Ask students to brainstorm ideas about refugees, the definition, and why people are
refugees.
• Provide an accurate definition of refugees – see introduction to this lesson.
• Explain that some students may find some stories disturbing.
• Show students a map of the world and ask them to find the countries mentioned in the
stories (Sudan, Afghanistan, Former Yugoslavia, Iraq, Poland).
• If appropriate, show a case study video of a refugee story as an introduction or access
the World Vision website
http://www.worldvision.com.au/resources/globaleducation/frontline/ourstories.asp
for students to read refugee stories.
• Read Chol’s short story to the class and ask the questions below. You may choose a
student to read Chol’s story – make sure the student is comfortable doing this. You could
distribute the questions amongst the class and have them asked, with the student reading
Chol’s story providing the responses.

‘We just ran for safety. We didn’t know where we were going. We didn’t know where
our mothers and fathers were. We didn’t have a chance to say goodbye. We just ran,
no food, no clothing, nothing! There was a big group of us. We were too scared to
return so we walked in the cool of night under the cover of darkness. There was very
little food and many people died of hunger. We had to swim a big river to get into
Ethiopia. Many people drowned. We stayed in a refugee camp for two months. There
was no food but at least there was no fighting. Then the government of Ethiopia
changed and we had to leave. Some trucks took us to the Kenyan border.’

• Ask the following questions about Chol.
Why did he leave home? How were young boys like Chol persecuted? Is he able to return home?
Which rights was he denied? Why did Chol not stay in Ethiopia? Why is he a refugee?

LESSON SEVEN Human rights and refugees: Real stories
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There has been conflict in the southern region of Sudan for many years. Young boys
were often kidnapped and forced to fight. At five o’clock one afternoon soldiers
arrived in the village where Chol and his friends were playing.
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ACTIVITY 2 Reading real stories
• Ask for six volunteers to sit in front of the class to read each of the six stories in Tables
7.1A and 7.1B.
• While each story is being read, ask students to consider what rights are being abused and
why.
• Ask students to consider what the consequences are for each individual and their family.
• Ask for some responses to ensure that students understand the task.

ACTIVITY 3 Exploring stories
Teacher background

LESSON SEVEN

When using role play, ensure that you announce to the class that the students playing
the roles have volunteered and that while they may speak in the first person, their
comments and experiences belong to that role. At the end of the role plays, thank the
volunteers and ask each of them to comment on the role from their own perspective,
e.g. ‘Thanks Sarah, for playing the role of Radia; what do you think may have helped
Radia?’ Ensure that Sarah answers as Sarah, speaking of the character role she played
in the third person. ‘Well I think Radia would…’ This allows the actors to remove
themselves from their roles.
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Option 1: Role playing
• Depending on the skills, nature and experiences of group members, each student reading
the story could answer the questions from the corresponding worksheets (7.1A or 7.1B),
role-playing Naser, Radia, Sabina, Anuar, Raif and Moses.
1
2
3

‘How have your rights been abused?’
‘Why do you think this was done to you?’
‘How did you feel when this was happening?’

• The questions could be read out by the students observing the role-playing and they
could record responses on the corresponding worksheets (7.1A and 7.1B).
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Option 2: Working in pairs
• Organise class pairs. Each person in each pair receives a different story sheet and the
corresponding information-gathering table each. Give one student Table 7.1A ‘Anuar,
Raif and Moses’ with corresponding Worksheet 7.1A and the other student Table 7.1B
‘Nasser, Rhadia and Sabina’ with corresponding Worksheet 7.1B.
• Students should work alone, reading the text and answering the questions in their
worksheet.

ACTIVITY 4 Summarising refugee experiences
• When students have finished completing their individual worksheets, ask them to work
in their original pairs, or groups of pairs. Give each pair or group a summary sheet to
complete (Worksheet 7.2).
• Ask students to discuss the stories and analyse the information to form some conclusions
about some of the refugee experiences.

 Reflections: Circle talk

• Ask students to identify new things that they learned from these stories. Ask students to
explain how it must feel to have experienced some of these losses.

Lessons 7 and 8 present an important time in the unit for students to visit any local
museums to explore refugee history or to meet a panel of refugees from the local community.
Students may wish to come up with their own ideas of how to learn about real refugee
stories. (Refer to further extension ideas in Lesson 8, page 70.)
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LESSON SEVEN

Extension ideas
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T7.1a Real stories: Anuar, Raif and Moses
Anur
For many years there was fighting in Afghanistan between various groups. The
strict, religious Taliban took my father and my older brother, and my mother was
very devastated by what had happened to us, and she told me I had to leave. She thought
that my cousin was going to leave and I could go with him and I had no idea of where we
were going and what arrangements were made.

LESSON SEVEN Table

We travelled by foot and hidden in cars and were taken to a strange hot country and then
crowded into a small fishing boat. Eventually we arrived at a small island and were locked
in the sports stadium. Next we were flown to this camp in the desert. It is difficult to
describe it... It was like a prison, no window to open to see outside. They were taking us
outside for an hour in the morning and an hour in the afternoon. The window had small
holes, but too dusty and windy – blocked with all this dust.
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Raif
Raif and his family are Kosovars. They lived in the Former Yugoslavia with
people from other ethnic groups. When Serbian troops started dropping bombs
on their village they fled for safety. For three weeks, Raif and family hid in the mountains,
snatching food and sleep when they could. Troops attacked them again and shot Raif ’s father
and uncle.
An international aid group sent trucks to take the family to safety across the Albanian
border. They stayed in a refugee camp in a basketball stadium in Tirana, Albania’s capital. It
was crowded with mattresses all over the floor and there was nothing to do.

Moses
Moses was born in a village in Southern Sudan. For many years there had been a
war between the government troops of Northern Sudan and the Liberation Army
from the south. Many people had been killed or wounded and young boys were often taken
away from their families and forced to fight. Moses’ father had twice been imprisoned and
beaten for speaking out against the government and he feared being arrested a third time so
he decided to leave Sudan for Kenya. It was decided that Moses would leave with his father
but his mother would stay behind.
The journey was long and difficult. They slept in the forest during the day, and walked long
distances each night. Once they were attacked and beaten by local villagers.
TAKING ACTION © VFST

T7.1b Real stories: Naser, Radhia and Sabina
Naser
Naser Zuway was a university student in Libya. One day he attended a lecture
about freedom of speech by a professor at his university. A few days later police
came to the houses of the students who had attended this lecture and arrested them. Naser
heard that this was happening and managed to escape. (Amnesty International Australia
2003)

When Radhia was 10 years old, her father, a journalist, left for work one morning and did
not return. The family never heard from him again, and though work colleagues, family and
friends searched, there was no trace of him. Radhia greatly missed her father’s laughter, his
stories and sharing their dreams for the future.
After Radhia’s father disappeared, the police often came to the family’s house to question
Radhia’s uncles about her father’s absence. Radhia hated the feeling of fear in the family
whenever the police visited. One evening, the police visited the house and arrested Radhia’s
two uncles. During the night, Radhia’s mother left hurriedly with her and her sister in a
truck to Iran. (Story collected by the Victorian Foundation for Survivors of Torture.)

Sabina
Sabina was a Jewish child in Poland when it was invaded by Russia in 1939. Her
family was declared enemies of the state, they had to give up their comfortable
house and her father was taken away. Then the Nazis occupied the town. There was murder,
killing and maiming. All the Jews were rounded up, forced to wear a yellow star and made
to live in a small section of the city. All able-bodied people were forced to work. Groups of
people were often taken away. There was a climate of fear. Sabina’s family arranged for her
to hide with family friends. (Korn 1999)
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Radhia
Radhia was born in Iraq, of a Shi’ite Muslim family. Iraq was ruled by the
Ba’athist Socialist Party, which did not allow any political opposition. Shi’ite
Muslims were abused. People who spoke out against the rulers or tried to make changes were
often put in prison without trial, tortured and even executed.
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W7.1a

Exploring stories: Anuar, Raif and
Moses

LESSON SEVEN Worksheets

Consider the experiences of the main person in each story and then complete the
questions for each person.
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Anuar

Raif

Moses

What happened to Anuar’s
family?

How were his rights
abused?

How were Moses’ family’s
rights to freedom and safety
abused?

Why do you think this was
done?

Why do you think this was
done?

Why do you think this was
done?

How might Anuar have felt
at being treated this way?

How might Raif have felt at
being treated this way?

How might Moses have felt
at being treated this way?
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W7.1b

Exploring stories: Naser, Radhia and
Sabina

Naser

Radhia

Sabina

How was Naser’s right to
freedom of thought
abused?

How was Radhia’s family’s
freedom of thought and
speech abused?

How was Sabina’s right to
freedom of religion abused?

Why do you think this was
done to students?

Why do you think this was
done to her family?

Why do you think this was
done to her family?

How might Naser have felt
in this situation?

How might Radhia have felt How might Sabina have felt
about the disappearance of being at treated this way?
her father and the police
visits?
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Consider the experiences of the main person in each story and then complete the
questions for each person.
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W7.2 Summary sheet of refugee stories
Discuss the stories you have read and summarise the findings.

LESSON SEVEN Worksheets

1 What rights were abused in these stories and how were they abused?
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2 Why do you think people were treated this way in their own country?

3 What emotions would these people have felt through these experiences and why?
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L8

Refugees and Australia

Lesson Details

To learn about:
(a) the main countries from
which refugees came in 2003
and where they went
(b) the countries of origin of
refugees in Australia
(c) what happened in some of the
countries that led refugees to
seek asylum in Australia in
the last 50 years.

Preparation & resources
•

•
•
•

•
•
•

Skills & values

A large laminated map of the •
world to remain on the wall of
the classroom
•
Whiteboard markers.
•
Cards cut from Table 8.1, BluTack
A photocopied political map
of the world (A3 is preferable)
and a copy of Worksheets 8.1
and 8.2 for each student.
Website for a world map:
http://www.un.org/Depts/Cart
ographic/map/profile/world.
pdf
Class set of atlases
Worksheet 8.3 cut into cards.
Sticky tape or Blu-Tack
Regional maps – Africa,
Europe, Asia, the Middle East,
North and South America
(enlarged to A3 placed at
separate tables). Website for
regional maps:
http://www.mapsofindia.com/
worldmap/index.html

Mapping, speaking and
listening
Problem solving
Cooperation and team work
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Knowledge & content
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Teacher background
Teachers should prepare for this class by reading the information in Table 8.1 and
Worksheets 8.1–8.3 to become familiar with where refugees come from in the world
today and to explore refugee history in Australia.
In looking at where refugees of the world are living, teachers may want to make the
observation that large numbers of refugees cross the border into neighbouring
countries and stay there, sometimes for years, waiting for the situation in their home
country to improve so they can return, or to find another country where they can
settle.

Teacher note: Refugees in Australia

LESSON EIGHT

‘Refugees’ is used in this section to describe people escaping from persecution and
discrimination. Not all of them were assessed as being ‘refugees’ under the 1951
Refugee Convention. Some people who are generally described as being refugees came
to Australia before the Refugee Convention came into being.
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Australia has a visa category called ‘Refugee’, which assists people outside their home
country who are subject to persecution in their home country and have a strong need
for resettlement. This visa category is part of the ‘Humanitarian Program’, which has
other visa categories under which people who may be refugees in accordance with the
1951 Refugee Convention can be settled here. For example the ‘Special Humanitarian
Visa’ is for people outside their home country and who, in their home country, have
experienced serious discrimination that violates their human rights. They must also
have an Australian sponsor.
The complexity and changing nature of the visa system makes it impossible to
determine precisely how many people have come to Australia as refugees in accordance
with the 1951 Refugee Convention. For the purposes of this guide, VFST considers
it reasonable to use the term as it is commonly used.
For further information provided by the Australian Government, you may want to
visit www.immi.gov.au
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Lesson Activities
Introductory activity
• Set up the large world map with students seated in a position to see it clearly.
• Ask some general questions to help students orient themselves with the map of the world,
e.g. Where is Australia? Where is South America? Africa? The Middle East? South East
Asia? Can you show the class where your family or ancestors came from?
• Ask students to suggest the different countries in the world where refugees are currently
fleeing or have fled in the past. Ask students how they know this information. Ask
students to point out the mentioned countries on the map.
• Ask if students know of any ethnic groups who have been persecuted in more than one
country, e.g. Jews.
• Ask students where the refugees living in Australia have come from and locate these
countries on the map.
• Ask students to suggest things that may determine the countries where refugees seek
asylum, e.g. because it is easy to get to; because they think they will be able to find work
and shelter; because members of their family or other people who are similar live in the
country of asylum.

• Explain to students that they will be completing a mapping exercise to discover where the
refugees in the world have come from and where they have sought asylum. Attach the
title card ‘Refugees in the world today’ (from Table 8.1) to the large map.
• Explain to students that the groups of refugees featured on the cards represent the ten
largest movements of people who left their countries in 2003.
• Ask students to volunteer to come up to the map, choose a cut-up card and attach the
card with Blu-Tack to the corresponding country of origin on the world map. Students
may use the atlases for help.

 Discussion concept

Explain to students that these groups of refugees are people who left their countries in 2003,
and show the ten largest movements of refugees in the world in that year.
Many more refugees left their countries before then. At the end of 2003, 9.7 million refugees
who had left their country prior to 2003 were receiving protection and assistance from the
United Nations High Commissioner for Refugees (the main organisation in the world
helping refugees). The biggest group were the 2 million refugees from Afghanistan living
mainly in Pakistan and Iran.
LESSON EIGHT Refugees and Australia
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ACTIVITY 1 Where do refugees come from and where do they
go?

67

• Hand out Worksheets 8. 1 ‘Refugees in the world today: Where do they come from and
where do they go?’ and 8.2 ‘Refugees in Australia: Countries of origin’ to each student
and a photocopied map of the world.
• Explain to students that their first task is to refer to Worksheet 8.1. Explain they are to
find each of the countries of origin for the ten refugee groups from Worksheet 8.1 on
their own map and trace the outline of these countries in a bright, stand-out colour on
their world map.
• Students are then to indicate the main countries of asylum for each of the ten groups by
drawing arrows from the countries of origin to countries of asylum.
• Allow students to work at tables with atlases. Ask students to use a key and headings for
their map work, e.g. Refugees in the world today and Main countries of asylum for refugees
in the world today.
• Teachers may wish to assign the reflection questions below to seek written responses from
students.
• When students have finished their maps, bring them together.
• Ask for volunteers to draw arrows on the large class map (with a red marker) leading from
countries of origin to corresponding countries of asylum.

 Reflections: Circle talk (or written responses)

LESSON EIGHT

• Ask students to identify any patterns or surprises from the activity.
• Ask how refugees may have reached their countries of asylum.
• Ask for suggestions where countries of asylum might have been very similar or very
different from the country of origin. Ask how this may have impacted on the refugees.
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ACTIVITY 2 Refugees in Australia
• Explain to students that in the period since European settlement began in 1788, people
from many countries have come to Australia to seek safety from racial, religious, political
and other kinds of persecution.
• Ask students to return to their work tables with their maps and, using a different colour
from the first task, colour each of the countries from where refugees to Australia have
come, referring to Worksheet 8.2 ‘Refugees in Australia: Countries of origin’ (ensure the
colour is light enough to be able to read the name of the country).
• Ask students to continue to use a key and headings for their map work e.g. Refugees in
Australia: countries of origin.

 Reflections: Circle talk

• Ask students to identify any patterns or surprises from the activity.
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ACTIVITY 3 Reasons for coming to Australia as refugees

• Explain that the countries have been selected to reflect the fact that:
- there have constantly been situations in the world causing people to escape their
countries
- Australia has taken people from a wide variety of places, fleeing a variety of forms of
persecution – racial, religious, political. Sometimes the factors are intertwined.
• Give each student either a country table or a case study cut up from Worksheet 8.3,
‘Country tables and case studies: Australian refugees’ so that the same number of case
studies and tables are distributed.
• Explain that half of the group will have a small country table with the name of an ethnic
group/country and space to write answers (the recorder should have a pen). The other
half of the group will have a case study of a country/ethnic group.
• Ask students to roam the room and find their partner with the matching country/ethnic
group.
• The student with the table is to ask questions of the student with the case study to
discover:
(a) when refugees fled the case study country
(b) reasons for the refugees fleeing
(c) historical facts about the country or conflict in the case.
• The pairs should discuss these issues before writing brief answers in the table.
• Pairs should then move to the regional map where their country is placed, find their
country and share their case study stories with others in their regional group.
• Ask students to particularly discuss the reasons for refugees fleeing the countries in their
region.
• Ask students to return to the whole-class group around the world map, bringing their
regional maps, case studies and tables.

 Reflections: Circle talk

• Ask students to present the summary of their country case study to the whole class and
then attach their table to a space on the world map, as close as possible to the country
they are reporting on.
• Ask students to summarise the reasons for refugees fleeing these countries.
• Ask students to reflect on the reasons for refugees fleeing (e.g. What is the range of reasons?
Which reasons are the most common – invasion/war with another country, religious
persecution, persecution on the grounds of ethnicity, gender, political belief?)

LESSON EIGHT Refugees and Australia
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Explain to students that they will be learning about some of the countries of origin of
refugees to Australia since white settlement. These case studies describe what happened in a
selection of countries that caused people to become refugees and to seek asylum in Australia.
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Extension ideas

LESSON EIGHT

Students could:
• use the World Vision website to seek out personal stories from refugees, country profiles
and conflict summaries.
http://www.worldvision.com.au/resources/globaleducation/frontline/ourstories.asp
• use a selection of case studies as a basis for a research assignment
• research the refugee groups in the local community or regions in Australia and invite
guest speakers
• research the background of other countries from which refugees have fled
• research more data about refugee groups and movements and present as graphs (e.g.
countries that host most refugees, the largest refugee groups in the last 10 years, using the
UNHCR website www.unhcr.ch/cgi-bin/texis/vtx/basics).
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T8.1

Refugee movements in the world today

Cards to be used in Activity 1, to be placed on class map of the world
The table below shows the ten countries from where the largest groups of refugees have
fled during 2003, who are receiving protection or assistance from the United Nations High
Commissioner for Refugees.

Sudan

Cote d’Ivoire

Burundi

Angola

Liberia

Somalia

Russian
Federation

Democratic
Republic of
Congo

Central
African
Republic

Rwanda
LESSON EIGHT Refugees and Australia

LESSON EIGHT Table

Refugees in the world today

71

W8.1

Refugees in the world today: Where do
they come from and where do they go?

LESSON EIGHT Worksheets

The table gives an overview of ten largest movements of refugees during 2003, who are
receiving protection or assistance from the United Nations High Commissioner for
Refugees.
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Student tasks
1 Find each of the countries of origin for the ten refugee groups from the table on your
world map and trace their outline in a bright, stand-out colour.
2 Indicate the main countries of asylum for each of the ten groups by drawing arrows
from the countries of origin to countries of asylum.

Country of origin

Main countries of asylum

Total
refugees

Sudan

Chad, Uganda, Kenya, Ethiopia

112 200

Liberia

Cote d’Ivoire, Guinea, Sierra Leone, Ghana

Democratic Republic of Congo

Burundi, Zambia, Tanzania, Rwanda,

86 800

Uganda

30 000

Cote d’Ivoire

Liberia, Guinea

22 200

Somalia

Yemen, Kenya, Tanzania

14 800

Central African Republic

Chad

13 000

Burundi

Tanzania, Zambia, Rwanda

8100

Angola

Democratic Republic of Congo, Namibia

1500

Russian Federation

Georgia

390

Rwanda

Zambia, Uganda

360

(United Nations High Commissioner for Refugees, 2004 (c))
Teachers may wish to check the source for more recent information.
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W8.2

Refugees in Australia: Countries of
origin

Student task
Using a different colour from tasks 1 and 2 on Worksheet 8.1, colour each of the countries
from where refugees to Australia have come referring to the table below:

Burma/Myanmar, Cambodia, Chile, China, Cambodia, Colombia, Croatia, Czech
Republic (formerly part of Czechoslovakia), East Timor, Egypt, El Salvador, Eritrea,
Estonia, Ethiopia, Germany, Hungary, Iran, Iraq, Italy, Laos, Latvia, Lebanon,
Lithuania, Poland, Romania, Russia (formerly part of the Union of Soviet Socialist
Republics), Sierra Leone, Slovakia (formerly part of Czechoslovakia), Somalia,
Spain, Sri Lanka, Sudan, Turkey, Ukraine, Vietnam, Yugoslavia, Zimbabwe

LESSON EIGHT Refugees and Australia

LESSON EIGHT Worksheets

Afghanistan, Albania, Algeria, Bangladesh, Bosnia-Herzegovina, Bulgaria,
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W8.3

Country tables and case studies:
Australian refugees

Country tables
Cut out each country table for Activity 3 ‘Reasons for coming to Australia as refugees’.

LESSON EIGHT Worksheets

Country/ethnic
group
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Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Afghanis

✁.........................................................................................................................................
Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Bosnians

✁.........................................................................................................................................
Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Cambodians

✁.........................................................................................................................................
Country/ethnic
group

Ethiopians
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Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Salvadorians

✁.........................................................................................................................................
Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Chileans

✁.........................................................................................................................................
Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Hungarians

✁.........................................................................................................................................
Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Iranians

✁.........................................................................................................................................
Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Iraqis

LESSON EIGHT Refugees and Australia
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Country/ethnic
group
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Country/ethnic
group

Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Timorese

✁.........................................................................................................................................

LESSON EIGHT Worksheets

Country/ethnic
group
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Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Vietnamese

✁.........................................................................................................................................
Country/ethnic
group

Jews
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Years when refugees Reasons for refugees Historical facts about
fled
fleeing
this country/conflict

Case Studies
Cut out each for Activity 3.
✁.........................................................................................................................................
Afghans first came to Australia as camel drivers on expeditions exploring central and north
Australia in the middle of the 19th century.

Another large number of refugees left Afghanistan after a group called the Taliban became
the government in 1996. The Taliban imposed a very strict form of Islam and persecuted
people who did not obey the new laws, including followers of other forms of Islam, such
as the Hazara ethnic group. The Taliban banned women from employment in most jobs;
banned the education of girls beyond primary school; prohibited women from going out
in public without the accompaniment of a close male relative; and banned women from
appearing in public unless they wore a garment that covered them from head to toe.
1

A state that existed from 1917 to 1991, when it collapsed. The main part of the former Soviet Union is Russia.

✁.........................................................................................................................................
Bosnia and Herzegovina was part of Yugoslavia until 1992. It had two main groups of
people: Bosniaks mainly followed Islam and spoke Bosnian; Serbs spoke Serbian and were
mainly Orthodox Christians. Bosniaks supported Bosnia becoming an independent
country in 1992. This was opposed by the Serb group. There was a civil war from 1992 to
1995, during which many thousands of people were killed, imprisoned and displaced from
their homes.
✁.........................................................................................................................................
In 1975 a group called the Khmer Rouge led by Pol Pot became the government of
Cambodia and were in power until 1979. The Khmer Rouge wanted to make very big
changes in the Cambodian society and economy and even changed the name to the
country to Kampuchea. They severely persecuted people who opposed or were believed to
oppose the changes. Millions of Cambodians were killed, were imprisoned or fled the
country. In 1979, neighbouring country Vietnam invaded and overthrew the Khmer Rouge.
Many Cambodians left to escape the continuing violence and political and economic
insecurity that the population suffered.

LESSON EIGHT Refugees and Australia
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In 1979–1991 Afghanistan was invaded by neighbouring country the Soviet Union.1
Millions of Afghans became refugees in other countries; fewer than 10 000 came to
Australia.
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In 1974, members of the Ethiopian armed forces overthrew the government of Emperor
(king) Haile Selassie. The new government, called the Derg, decided to stay in power
without having elections. Some people who did not like the policies of the government
began an armed campaign against it. The government responded with a violent campaign,
which was called ‘Red terror’. Thousands of people who were suspected opponents of the
government were killed or disappeared. Many fled Ethiopia and spent years as refugees in
neighbouring countries like Djibouti, Somalia, Kenya, Sudan and Egypt before being
resettled in Australia and other countries.

LESSON EIGHT Worksheets

The Derg government collapsed in 1991. Later governments have also persecuted political
opponents, causing more people to leave the country.
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✁.........................................................................................................................................
During 1980–1992 there was a civil war in El Salvador that led to more than 70 000 deaths,
and many thousands of people fled the country. On one side was the government and
armed forces, which were controlled by a small, wealthy group of people. They had used
violence by the police and military forces and political trickery to stay in power. On the
other side were people who wanted major changes in the country’s economy because the
majority of the population was extremely poor. The rebels believed that armed struggle
was necessary because peaceful efforts had been tried and were brutally repressed.
✁.........................................................................................................................................
In September 1973, members of the armed forces of Chile overthrew the elected
government of President Salvador Allende because they did not like the government’s
political and economic policies. The military rulers, led by General Augusto Pinochet,
imprisoned, tortured and killed people who opposed them. People who were targeted
included members of trade unions, university teachers, journalists and musicians.
Between 1974 and 1981, about 6000 Chilean refugees were admitted to Australia.
✁.........................................................................................................................................
In the Second World War, Hungary was allied with Nazi Germany and was at war with the
Soviet Union. The Soviet Union defeated and then occupied Hungary at the end of the war,
and installed a communist government, similar to the government in the Soviet Union.
Many Hungarians who opposed communism and Soviet power in Hungary fled the
country. In 1956 Hungarians rose up against the government in what was called the
Hungarian Revolution. Soviet armed forces helped the government to crush the revolt and
thousands of people fled. Fourteen thousand of these refugees came to Australia.
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✁.........................................................................................................................................
In 1968 the Ba’ath Party came to power in Iraq. From 1979 to 2003, its leader and the
country’s president was Saddam Hussein. Much of his support came from Arab Sunni
Muslims. The government brutally suppressed opposition, which came from different
groups including Shi’a Muslims and Kurds, a non-Arab ethnic group. Many of those who
opposed the government or were thought to be supporters of the opposition were killed,
imprisoned and tortured. In 2003, the government was overthrown by armed forces from
other countries, led by the USA and including Australia.
✁.........................................................................................................................................
For 450 years until 1975, East Timor (also known as Timor Leste) was ruled by Portugal
and Japan (1942–1945, during the Second World War). In 1975, Portugal withdrew and
Indonesia invaded and claimed that Timor belonged to Indonesia. Many Timorese opposed
the Indonesian occupation and supported an armed struggle for independence. The
Indonesians treated Timorese who they thought were supporters of independence very
harshly – many were killed and imprisoned. Thousands of Timorese left and sought refuge
in Australia and other countries. In 1999, a large majority of East Timorese voted in
support of independence. The Indonesian armed forces together with East Timorese
people opposed to independence started a violent campaign to keep East Timor part of
Indonesia. Armed forces of the United Nations, including Australian military forces, came
to assist the population. In 2002, East Timor became an independent country.
✁.........................................................................................................................................
Vietnam was ruled by France until 1954. Vietnamese people fought for independence and
in 1954 the French withdrew and the country was divided into two, with different political
and economic systems. After years of war, the government of North Vietnam and their
allies in South Vietnam defeated the government of South Vietnam and in 1976 united the
country under one government as the Socialist Republic of Vietnam. Thousands of people
who had been in South Vietnam’s government and army, and other people who opposed
the policies of the new government, were imprisoned. It is estimated that from 1975 to
1985, 2 million people left Vietnam to seek refuge in other countries.

LESSON EIGHT Refugees and Australia
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In 1979 a government led by leaders of the Shia sect of Islam – the religion of the majority
of the population – came to power in Iran. The government discriminates against religious
minorities including other Muslim sects (e.g. Sunni Muslims) and non-Muslim
communities (e.g. Baha’is and Mandaeans) in areas such as employment and education.
Political opponents have been treated harshly – their freedom of expression is very limited
(e.g. newspapers criticising the government have been closed) and many have been
imprisoned.
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Jews have lived in many European countries for hundreds of years and for much of the
period have experienced anti-Semitism, i.e. they were discriminated against by laws and
by the community, such as restrictions on employment and access to education.
In the 1890s they were subjected to pogroms (organised violence) in Poland and Russia,
causing thousands to flee to other countries, including Australia.

LESSON EIGHT Worksheets

In 1933, Adolf Hitler and the Nazi Party came to power in Germany and soon after began
to introduce severe legal restrictions on Jews and to incite violence against them. In 1938,
Australia decided to allow 15 000 German Jews to come over a period of three years but
only about 7000 had arrived before the Second World War began in 1939.
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During the war from 1939 to 1945, Germany and its allies killed millions of Jews in the
countries they controlled. The deliberate killing of the Jews in Europe has been called the
Holocaust. Many Jews who survived the Holocaust came to Australia after the war.
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L9

Moses’ journey

Lesson Details

•

•

•

Preparation & resources

Understanding the struggles
•
that many refugees encounter
as they flee their homes and
journey to safety
Piecing together a refugee
•
story and presenting aspects
of the story through art
Comparing the story to
•
students’ own stories
•

Skills & values

A set of cut-up pieces of
•
Moses’ story for each group
of 3 to 4 students (Worksheet •
9.1)
Two sets of the cut-up story
•
so each student can have one
section of the story
A4 paper for story segment
representations (drawings)
Art resources – textas,
pencils, paints

Problem solving, interpreting
stories,
Empathy, personal
comparisons
Cooperation and teamwork

LESSON NINE

Knowledge & content

LESSON NINE Moses’ journey
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Lesson Activities
ACTIVITY 1 Piecing the story together
• Place students in groups of three or four, with either a large table space or a floor space
and give each group Worksheet 9.1 ‘Moses’ journey’ cut into pieces.
• Ensure that students in the group receive and read several parts of Moses’ story aloud.
• Ask the group to work together to order the pieces so the story makes sense.
• Ask them to give each part of Moses’ journey a new heading that reflects the theme of
that story part and a number to order each section of the story
• Ask each group to read the completed story in their small group.

 Reflections: Circle talk

• Ask students how they feel about Moses’ story. Ask how they think Moses would have
felt, coped, survived. Ask students to identify parts of the story that were most difficult.

ACTIVITY 2 Presenting Moses’ journey

LESSON NINE

• Distribute each part of Moses’ journey to a different student in class (parts may be given
out more than once, as there are only ten parts). Provide an A4 sheet for each student.
• Ask students to give their part their own heading and represent that stage of the journey
in some way, e.g. picture, graphics, graffiti of keywords.
• Students can be asked to present what happened and how Moses was feeling at each stage
as they sit in a circle.
• Representations can be displayed in order around the room.
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ACTIVITY 3 Comparing journeys
• Ask students to present their own life journey in stages – they may draw or write their
journey. Ask students to compare their journey with that of Moses.
• Ask students to share their comparisons in groups.

 Reflections: Circle talk

Ask students to compare their journeys with that of Moses. Ask how they think they may
have coped living Moses’ journey.

Extension Activity Life in a refugee camp
Visit http:www.refugeecamp.org where students can conduct a virtual tour of refugee camps
and learn more about life in refugee camps.
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W9.1

Moses’ journey

Cut up sections below for activities 1 and 2.

Moses was born in a village in Southern Sudan. His father had two wives, which was part
of the culture for the Dinka people to which he belonged. His father lived with his first wife
and her two sons and three daughters and visited Moses’ mother every second week.
Moses enjoyed his father’s visits and hearing his stories. Moses’ mother had lost a leg in
a landmine explosion so since he was young Moses had worked hard to make sure they
had enough food to eat and wood for cooking. Life in the village was fun, chatting with his
many uncles, herding cows, fishing in the river, climbing trees and hunting with his
friends.
✁.........................................................................................................................................

New Heading__________________________________________ No.______________
For many years, there was a war between the government troops of Northern Sudan and
the Liberation Army from the south. Many people were killed or wounded and young boys
were often taken away from their families and forced to fight. Moses’ father was
imprisoned twice and beaten for speaking out against the government and he feared being
arrested a third time so he decided to leave Sudan for Kenya.
✁.........................................................................................................................................

New Heading__________________________________________ No.______________
It was decided that Moses would leave with his father but his mother would stay behind,
as the journey was so hard. Moses was devastated at the thought of leaving her, his uncles
and aunties, his cow and the life he loved. Moses’ mother gave him one of her bracelets
to remind him of her. Moses was only 10 when he set off on the long journey to Kenya
with his father, stepmother, brothers and sisters.

LESSON NINE Moses’ journey
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New Heading__________________________________________ No.______________
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New Heading__________________________________________ No.______________
The journey was long and difficult. They slept in the forest during the day, and walked long
distances each night. Once they were attacked and beaten by local villagers, and their
saucepans were stolen. When they finally arrived in Kenya, they had few belongings left
and they were exhausted and sick with hunger. One thing that kept Moses going in these
difficult times was his mother’s bracelet and his memories of her.
✁.........................................................................................................................................

LESSON NINE Worksheet

New Heading__________________________________________ No.______________
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For the next two years, Moses lived in a refugee camp in Kenya. The camp was dangerous,
with many thousands of people living closely together. There was fighting between the
many factions in the camp. There was only a little schooling and Moses felt that he never
had enough to eat. He and other boys spent their days getting up to mischief.
✁.........................................................................................................................................

New Heading__________________________________________ No.______________
After two years, the family were interviewed by Australian government officials and
accepted for resettlement in Australia. Moses, his father, stepmother, stepbrothers and
stepsisters arrived in Melbourne when he was 12 years old. After village life in Sudan,
Melbourne was very strange, with tall buildings and many cars speeding down the wide,
sealed roads. Moses had grown used to the separation from his mother, but he still missed
her, and wore her bracelet as a reminder of the happier days in Sudan.
✁.........................................................................................................................................

New Heading__________________________________________ No.______________
A small house was all the family could afford to rent so Moses and his two stepbrothers
had to sleep on the loungeroom floor. It was very lonely not being able to wander around
the streets and chat to people he knew as he used to do in his village.
✁.........................................................................................................................................
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New Heading__________________________________________ No.______________
Moses attended the local language centre for 9 months, had one year in Grade 6 and then
moved to the secondary school. He hated the school. The boys and girls were treated as
equals, whereas in Sudan boys were regarded as more important. Making sense of the
lessons was difficult because he had missed so much school. Doing homework was
difficult because there was no room at home and the television was always on. He was
teased by the students and got into trouble for fighting back. In Sudan, Dinka people were
regarded as strong and proud. Moses felt both angry and sad and began to stay away from
school.
✁.........................................................................................................................................

One of the teachers noticed Moses’ difficulties and he invited him to join the football
classes he was running after school. From the first time he played football Moses loved
the game. He was fast on the field and a coach from the local football team saw him
playing and invited him to join.
✁.........................................................................................................................................

New Heading__________________________________________ No.______________
From that moment, Moses began to enjoy his life in Australia. He liked the way Australians
enjoyed sport and felt proud that he could play well. He began to make Australian friends
who admired his football skills. He felt as if he belonged somewhere for the first time since
he left his village. Moses continued to find school difficult, but he realised that if he wanted
to sponsor his mother to Australia he would need to get a job when he left school.
✁.........................................................................................................................................

LESSON NINE Moses’ journey
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New Heading__________________________________________ No.______________
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L10

Settling in Australia

Lesson Details
Knowledge & content
Understanding and building
empathy for young people with
refugee experiences as they face
difficulties and challenges while
settling in Australia

Preparation & resources
•

•

•

•

LESSON TEN

•
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Skills & values

A class set of copies of
•
Worksheet 10.1 ‘Completing
forms’ cut in half (tasks A and •
B)
•
A class set of copies of
Worksheet 10.2 ‘Roni: Video
response sheet’
A class set of Worksheet 10.3
‘Settling in Australia stories’
(1/2 Moses, 1/2 Rhadia) and a
class set of worksheet 10.4
‘Summary Table’
Scissors to cut sheets into
individual stories
A copy of the video ‘Roni’
from ‘Our Boys’ ABC TV 2004

Reading, speaking and
listening
Cooperation and teamwork
Empathy

Lesson Activities
INTRODUCTORY ACTIVITY Filling in forms
Teacher background
All students will be asked to fill out forms as an introductory activity (Worksheet
10.1), one in English and one in code. Half of the class will complete the English and
the other half the code version.

• Ask students to sit down at a table as they enter. Explain that the class will be divided in
half to complete different tasks.
• Hand out the two different tasks, Task A (English task) to one half of the class and Task
B (code task) to the other half. Students should not speak or look at anybody else’s work.
• Explain: ‘All students are to complete this activity. It is very important to do it alone, as your
responses are to be your own. Put up your hand when finished’.
• As soon as all of the English task; group has finished, stop the class and ask them how
difficult or easy they found the task, ask if there were any problems. Ask the code group
if any have finished their task; ask them why they haven’t finished, and how difficult or
easy they found the task to complete.
• Hand out the opposite tasks to the students and ask them to complete their new version.
• Ask the new English groups how much easier the task is.

• Ask students to compare each task, English versus code.
• Ask students if they can think of times where students and refugees might be in a similar
situation. Remind students that when many people come to Australia they struggle with
this type of situation every day.
• Ask the students how we could have made the activity fair (e.g. by giving more time to
those whose task was harder, helping those whose task was harder, providing the task in
a familiar language).
(Adapted from Classroom Connections 2000)

LESSON TEN Settling in Australia
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 Reflections: Circle talk
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ACTIVITY 1 What would it be like?
Teacher background
The first step in this activity is to prompt students to identify issues that impact on a
refugee young person and their family settling in Australia. Teachers could write
responses in a concept map on the whiteboard as students respond by using the
question headings.

• Ask students to imagine the following and respond to the questions.
‘You are a refugee from a non-English-speaking country. You and some of your family have
just arrived in Australia and you have enrolled in the local school. What difficulties would
you face? What might you miss from home? What difficulties might your family be facing
as they settle in Australia? What assistance and services would help you and your family
settle in Australia?’

ACTIVITY 2 ‘Roni’ from ‘Our Boys’ (ABC 2004) (optional)
Teacher background

LESSON TEN

The video ‘Roni’ is a 30-minute case study of a Year 11 Iraqi refugee studying at
Sydney Boys’ High School. It outlines his refugee experiences – fleeing from soldiers,
being shot, separation from his family – his struggles at school, support from his
school, strong ties to his family and high expectations of academic success.
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• Ask students to watch the video and complete the video response sheet (Worksheet 10.2).

 Reflections: Circle talk

• Ask students what surprises them about Roni’s story. Ask for a summary of issues that
make schooling harder for Roni than for some non-refugee, English-speaking families.
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ACTIVITY 3 Moses and Rhadia
• Explain that students will be based in pairs and each member of that pair will research a
different story about a young person settling in Australia, either Moses or Rhadia.
• Give one member of the pair the Moses story and the other Rhadia (Worksheet 10.3) and
a copy of the summary table (Worksheet 10.4) each.
• Split the pairs so they join expert groups of three or four to research the same story
together (they will share their findings with their partner later).
• Ask each group to read their story together, discuss and fill in their section of the
worksheet table that seeks responses about how Moses or Rhadia progressed with
settlement.
• Have students return to their partner so that each story is represented.
• Have students tell the stories to their partner and collect information from the other story
on their table, in their own words.

 Reflections: Circle talk

• Ask students to identify similarities and differences between the two stories. Ask what the
barriers are to settlement and what assists settlement.
• Ask for suggestions that could make settlement even easier for young refugees in
Australia.

Extension ideas

LESSON TEN

Students could develop strategies that involve schools, local communities, services and
governments to ease the transition and settlement of refugees in Australia. Students could
present their strategies to their class or members of the local community and government.

LESSON TEN Settling in Australia
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W10.1 Completing forms
TASK A: Complete the task below by providing the correct information and put your hand
up when fininshed.
NAME________________________________________________________________
ADDRESS_____________________________________________________________
HAIR COLOUR________________________________________________________
COLOUR OF EYES_____________________________________________________

LESSON TEN Worksheets

FAVOURITE FOOD_____________________________________________________
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SHOE SIZE____________________________________________________________
FRIEND’S NAME_______________________________________________________

✁.........................................................................................................................................
Task B: Please complete this task and put your hand up when finished.
English
Code
English
Code

A
Α
N
Ν

B
Β
O
Ο

C
Ξ
P
Π

D
∆
Q
Θ

E
Ε
R
Ρ

F
Φ
S
Σ

G
Γ
T
Τ

H
Η
U
Υ

I
Ι
V
ς

J
ϑ
W
Ω

K
Κ
X
Ξ

L
Λ
Y
Ψ

M
Μ
Z
Ζ

Complete this task by decoding the words and then giving correct information.
NAME________________________________________________________________
Α∆∆ΡΕΣΣ_____________________________________________________________
ΗΑΙΡ ΞΟΛΟΥΡ________________________________________________________
ΞΟΛΟΥΡ ΟΦ ΕΨΕΣ_____________________________________________________
ΦΑςΟΥΡΙΤΕ ΦΟΟ∆_____________________________________________________
ΣΗΟΕ ΣΙΖΕ____________________________________________________________
ΦΡΙΕΝ∆∏Σ ΝΑΜΕ______________________________________________________
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W10.2 Roni: Video response worksheet
Watch the video of Roni and write responses to the headings in each box.

Absent members of Roni’s
family

Ways that his school
supports Roni

Difficulties Roni is having at
school in Australia

Roni’s plans for the future

RONI

Things that Roni is good at

Roni’s experiences before
arriving in Australia

Roni’s feelings toward his
family

LESSON TEN Settling in Australia
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Reasons why Roni misses
school
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W10.3 Settling in Australia stories

LESSON TEN Worksheets

Being in Australia: Moses
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Moses was born in a village in Southern Sudan. His father had two wives, which was part
of the culture for the Dinka people to which he belonged. His father lived with his first wife
and her two sons and three daughters and visited Moses’ mother every second week.
Moses enjoyed his father’s visits and hearing his stories. Moses’ mother lost a leg in a
landmine explosion so since he was young Moses worked hard to make sure they had
enough food to eat and wood for cooking. Life in the village was fun, chatting with his
many uncles, herding cows, fishing in the river, climbing trees and hunting with his
friends.
For many years, there was a war between the government troops of Northern Sudan and
the Liberation Army from the south. Many people were killed or wounded and young boys
were often taken away from their families and forced to fight. Moses’ father was
imprisoned twice and beaten for speaking out against the government, and he feared being
arrested a third time so he decided to leave Sudan for Kenya. It was decided that Moses
would leave with his father but his mother would stay behind, as the journey was so hard.
Moses was devastated at the thought of leaving her, his uncles and aunties, his cow and
the life he loved. Moses’ mother gave him one of her bracelets to remind him of her. Moses
was only 10 when he set off on the long journey to Kenya with his father, stepmother,
brothers and sisters.
The journey was long and difficult. They slept in the forest during the day, and walked long
distances each night. Once they were attacked and beaten by local villagers, and their
saucepans were stolen. When they finally arrived in Kenya, they had few belongings left
and they were exhausted and sick with hunger. One thing that kept Moses going in these
difficult times was his mother’s bracelet and his memories of her.
For the next two years, Moses lived in a refugee camp in Kenya. The camp was dangerous,
with many thousands of people living closely together. There was fighting between the
many factions in the camp. There was only a little schooling and Moses felt that he never
had enough to eat. He and other boys spent their days getting up to mischief.
After two years, the family were interviewed by Australian government officials and
accepted for resettlement in Australia. Moses, his father, stepmother, stepbrothers and
stepsisters arrived in Melbourne when he was 12 years old. After village life in Sudan,
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Melbourne was very strange, with tall buildings and many cars speeding down the wide,
sealed roads. Moses had grown used to the separation from his mother, but he still missed
her, and wore her bracelet as a reminder of the happier days in Sudan.

One of the teachers noticed Moses’ difficulties and he invited him to join the football
classes he was running after school. From the first time he played football, Moses loved
the game. He was fast on the field and a coach from the local football team saw him
playing and invited him to join. From that moment, Moses began to enjoy his life in
Australia. He liked the way Australians enjoyed sport and felt proud that he could play well.
He began to make Australian friends who admired his football skills. He felt as if he
belonged somewhere for the first time since he left his village.
Moses continued to find school difficult, but he realised that if he wanted to sponsor his
mother to Australia he would need to get a job when he left school.

LESSON TEN Settling in Australia

LESSON TEN Worksheets

A small house was all the family could afford to rent so Moses and his two stepbrothers
had to sleep on the loungeroom floor. It was very lonely not being able to wander around
the streets and chat to people he knew as he used to do in his village. Moses attended the
local language centre for nine months, had one year in Grade 6 and then moved to the
secondary school. He hated the school. The boys and girls were treated as equals,
whereas in Sudan, boys were regarded as more important. Making sense of the lessons
was difficult because he had missed so much school. Doing homework was difficult
because there was no room at home and the television was always on. He was teased by
the students and got into trouble for fighting back. In Sudan, Dinka people were regarded
as strong and proud. Moses felt both angry and sad and began to stay away from school.
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Settling in Australia: Rhadia
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Radhia was bewildered by school in Australia. In Iraq, the children sat in rows and were
quiet and respectful to the teacher. In Australia, the classroom seemed noisy and chaotic.
Worse still, because Radhia could not speak or write in English she could not write stories
to share with her teacher. At home, Radhia wrote stories in Arabic about her life in Iraq,
remembering her father, her grandmother, her friends and her uncles, all of whom she
missed terribly. Her mother wanted to help Radhia with her homework, but she could not
because of her own lack of English and knowledge of Australian schooling. Radhia often
had stomach pains and had to miss school and stay home with her mother, but the doctor
could not find anything wrong with her.
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Radhia thought she would never get to make any Australian friends. At home in Iraq, her
family had a large house, a car, good clothes, books and a comfortable lifestyle. In
Australia, the family had second-hand furniture, clothes and books. They could not afford
the new clothes that Radhia longed for. Wearing her head scarf, she felt different from the
other girls of her age that she saw in the streets and at school, and this made her feel
lonely and isolated. She did not have a sense of belonging in Australia, and she felt it was
not her place. She thought of the many cultural and family celebrations there had been in
Iraq, when she had danced and sung with friends and relatives. She wanted to write to her
friends in Iraq but feared that receiving a letter from Australia would place them in danger.
She felt guilty that they were still living with the fear of persecution, and that they could
not enjoy the peace that Australia offered. Even though her mother retained some of her
old fears, the family recognised that they were living in a democracy where they could
express their political point of view, and they valued this freedom.
After four weeks, they moved to a flat on the tenth floor of a housing estate. There were
other Iraqi families in the flats so the family could begin to make new friends. Radhia’s
mother was now worried that her daughter would make bad friends, including boys. She
imagined that if her girls had Australian boyfriends, they would never find good husbands,
and she tried her best to make sure Radhia and her sister stayed at home when they were
not at school.
At Radhia’s new school, there was a homework program to help students like her, and the
woman who helped with her English recognised Radhia’s talent for writing. She
encouraged her to express her feelings through simple poetry, and after a year, to enter a
poetry competition within the school. To Radhia’s pleasure, she won a prize, and her
confidence in her own abilities began to increase. Her English was improving, and she
began to see that she might still be able to fulfil her father’s dream of going to university.
She began to make friends who had similar interests to herself, and was thrilled to be
invited to a birthday celebration of an Australian friend.
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Summary table: Settling in Australia
stories

Moses

Rhadia

Things that he missed from home/things
that were good

Things that she missed from home/things
that were good

Early difficulties in Australia

Early difficulties in Australia

Changes that happened after some time in
Australia

Changes that happened after some time in
Australia

Personal interests, skills or personality
traits that helped him

Personal interests, skills or personality traits
that helped her

People, services or opportunities that
helped him

People, services or opportunities that helped
her
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L11

What would you say to discrimination?

Lesson Details
Knowledge & content
•
•

LESSON ELEVEN

•

Understanding that discrimination reflects prejudice
Students will have an
opportunity to discuss
situations where discrimination may have occurred
They will have the opportunity
to understand racism, speak
out against it and practice
advocacy skills to support
refugees amongst peers
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Preparation & resources
•

•
•

•

A class set of large Post-it
notes or half A4 sheets with
sticky tape
Table 11.1 ‘Is that fair?’ cut
up into cards
A class set of copies of
Amanda’s speech and
questions (Table 11.2 and
Worksheet 11.1) per student
A copy of Worksheet 11.3
‘Suggested responses’

Skills & values
•
•
•
•

Speaking and listening
Decision making and problem
solving
Sharing opinions
Respecting differences, caring
for others, social justice

Lesson Activities
Teacher background
This lesson features a range of activities. Teachers may choose just some activities to
complete or extend into another lesson to complete all suggestions.
Discrimination means treating a person or a group of people unfairly because of a
characteristic of the person or the group, such as their race, gender, political beliefs, or
because they have a disability. The treatment is unfair where the characteristic is
irrelevant to the situation, e.g. not choosing a qualified person for a job. Teasing and
bullying people because of their race, nationality, disability etc. is a form of discrimination.

Discrimination reflects prejudice – negative or hostile attitudes and beliefs about
whole groups, e.g. girls are physically weak, refugees don’t belong here. ‘Stereotyping’
is a term used to describe the process of generalising about groups. Stereotypes can be
both negative (e.g. Jews are miserly with money) and positive (all Chinese students
study extremely hard and get excellent exam results).
One form of prejudice is ‘racism’, the belief that members of one race (or ethnic group
or nationality) are intrinsically superior or inferior to members of other races. Racism
is also used to describe discrimination (unfair treatment) on the grounds of race,
colour or ethnic and national origins.
‘Sexism’ is discrimination against people because of their gender.

LESSON ELEVEN What would you say to discrimination?
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Treating people with certain characteristics differently is not discrimination (i.e. it is
not unfair) where the purpose is to overcome a disadvantage and help them to
participate in education, employment and other areas of life. So, for example, it is fair
to have special taxis that can carry people who use wheelchairs; to have interpreters for
people who cannot speak English.
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INTRODUCTORY ACTIVITY Name game
• Ask students to sit in a circle.
• Give each student a large Post-it note or half A4 sheet with sticky tape and ask them to
write their name on it backwards and stick it to their chest. (Ensure names can be read
by all participating).
• Go around the group. Each student says the name on their Post-it note: ‘My name is…’
• On the second round, the first person says their name on the Post-it note, and the names
on the Post-it notes of those seated on either side. ‘ My name is … and this is … and this
is ……’ Do not discourage laughing or stumbling over names.
• The class can then play ‘knees, hands, click, click’. All students join in the rhythm. On
the count of 1 they slap their thighs with their hands, on 2 they clap their hands, on 3
they click fingers on one hand and on 4 they click fingers on the other hand. Practise the
rhythm together.
• The teacher leads off saying their Post-it name on 3 and then another person’s Post-it
name on 4. That person must then follow by saying their own Post-it name on 3 and
another person’s Post-it name on 4. The group can go around in a circle or choose
randomly.

LESSON ELEVEN

 Reflections: Circle talk
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• Ask students what it was like to have a new unfamiliar name.
• Ask what other students did when they were trying to pronounce new difficult names.
• Ask what insights this gives to understanding the difficulties people might face in
Australia when they have a name that is difficult to say.
• Ask students how they would feel if they were treated poorly because their name was too
hard to say, e.g. they were laughed at.
• Explain the definition of discrimination to the class (see Teacher Background p. 97).Ask
students to offer examples of when they or their friends have been discriminated against.
• Ask on what basis were they discriminated against, e.g. gender, ethnicity, appearance,
English language skills.
• Ask how it made them feel.
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ACTIVITY 1 Is that discrimination?
• Give each student a scenario card cut up from Table 11.1 (copied so there are enough
cards for one each).
• Ask students to move to one end of the room if they think their scenario describes
discrimination, to the middle if they are unsure, and to the other end if the behaviour is
not discriminatory.
• Ask a student to read their scenario and explain why they stood in their position. Check
whether other students with the same scenario describe it as discrimination or not and
their reasons for agreeing or disagreeing.
• Repeat questions with students who have different scenarios. During the readings or at
the end you can ask students to comment on the scenarios they did not have.
• Students may wish to suggest their own scenarios for discussion.

 Discussion concept
• Explain to students that refugees are often discriminated against on various grounds, such
as their race, colour, religion, culture, lack of English skills and mistaken beliefs about
refugees coming to Australia.

• Give all students a copy of Amanda’s anti-racism speech (Table 11.2) and the question
sheet (Worksheet 11.1) and have a student read the speech aloud to the class.
• Have students work on their own or in small groups to complete the questions relating
to the speech. Students can then share their responses and ideas with the whole class.

Extension ideas
• Ask students to write their own anti-racism speeches, read them and display them in the
room. Teachers could organise a racism forum with a wider audience for the students to
share their views.
• Set up a large graffiti sheet with ‘RACISM’ written in the middle and ask each student
to write a comment, saying or rhyme educating about or condemning racism. Use bright
colours and creative lettering and allow students to add to it in their own time.

ACTIVITY 3 Taking action
• Ask students to brainstorm the ways that students and young people can help young
refugees settle in Australia (use a concept map on the whiteboard).
• Explain to students that they may be in a situation to directly help a young person with
refugee experiences settling in Australia. Everyone can indirectly help refugees by sharing
their knowledge about refugees and human rights.
LESSON ELEVEN What would you say to discrimination?
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ACTIVITY 2 Speaking out against racism
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• Explain that everyone can help refugees by challenging opinions that are inaccurate and
harmful and by presenting the facts in a calm, non-threatening way.
• Present some ill-founded hostile comments about refugees as an example and provide
facts to counter them:

LESSON ELEVEN

Comment: ‘We are being invaded by refugees.’
Response: ‘Only 13 000 refugees come to Australia each year.’
Comment: ‘We have to lock up people who come by boat to stop terrorists and fake refugees
sneaking in.’
Response: ‘There haven’t been any suspected terrorists discovered among the people who
arrived on boats and the great majority have been found to be genuine refugees.’
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• Give pairs or groups of students a copy of ‘Speaking to Valda and Steve’ (Worksheet
11.2).
• Read together the comments of Valda and Steve as they talk about Moses the new boy
who is a refugee. You may choose students to read the parts of Valda and Steve.
• Ask each group to discuss and write a response in the third column. Their response
should provide information they have learned through the unit about refugee experiences
and human rights. The aim for the students is to be an advocate for refugees, to support
a new refugee student and to help friends to understand and show empathy towards him.
• Remind students of important points when communicating: keep calm, don’t accuse
others, but use ‘I’ statements.
• As a class, read through each line from Valda and Steve and then ask a representative from
each group to give the best response. Teachers can use Table 11.3 ‘Suggested responses’
for ideas if students are having difficulties.
• Ask students to role-play Valda, Steve and You to consolidate appropriate responses.
• A further option could involve students making up their own scripts.

 Reflections: Circle talk

• Ask students if the responses from all characters are realistic.
• Ask students why people sometimes choose not to speak up against racism and
indifference from their friends.

ACTIVITY 4 Taking action
• Teachers may choose to have students plan a whole-school approach to addressing
discrimination and promoting a celebration of diversity. This could include activities to
promote greater understanding of human rights and refugee issues amongst the whole
school and wider community.
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T11.1

Is that fair?

Calling someone a ‘wog’,
‘slopehead’, ‘reffo’, ‘nigger’ or
similar name as a joke.

Students who have been in
Australia less than 7 years can
have access to smaller classes to
help them learn English.

Children of certain religious beliefs
ask the canteen to provide food
acceptable to their faith. The
canteen manager says it would be
extra work and cost more to
organise, so they won’t do it.

An athletics competition is
organised and children have to
run in their own age group, e.g.
under 9, 10–12.

On sports day, boys are sent to
play football and girls are sent to
play netball.

The school employs a teacher’s
aide who speaks the language of
some students in the class to
explain school work to them in
their language.

There is going to be a school
outing. The school can borrow a
bus for nothing but it cannot take
wheelchairs, so two students
would not be able to go. The
school principal says a bus that
takes wheelchairs can be hired if
all the students pay a small fee.

There is an audition for a play. A
boy who reads the best is not
selected for the lead role because
the director thinks his voice and
movements are a bit ‘gay’ and
therefore the audience might not
like him.

A teacher has to rearrange
furniture in a classroom and asks
only the boys to help move the
chairs and tables.

A student’s parents are asked to
come and speak with the teacher
about problems he is having. The
school knows the parents do not
speak English and tell the student
to be the interpreter for the
meeting.

The school plays music from the
different cultures students come
from over the loudspeaker at
lunchtimes.

Students who have recently arrived
in Australia mix with each other in
the yard. A teacher tells them they
should mix with other students
because it would help them learn
English and Australian ways of
doing things.

The school has entered a group in
the Eisteddfod music
competition. The teacher in
charge puts the best-looking boys
and girls in front positions even
though some other children have
much better singing voices.

The school allows students of a
particular religion to have the day
off school on a special day so they
can attend prayers.

The PE teacher tells a student to
remove her headscarf while she is
playing sport because it is not part
of the regular uniform.
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Cut out cards for Activity 1.
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T11.2

Anti-racism speech

Amanda, Year 4, Hoxton Park Public School presented this speech to a refugee and antiracism forum in New South Wales in October 2002
What is anti-racism? It means treating everyone fairly, not making racist jokes, respecting
people and being friendly to each other, regardless of where they come from or what they
look like.

LESSON ELEVEN Tables

We were born to trust and accept each other. We were not born with particular attitudes
or prejudice. Today we often read and hear people criticise one particular race, their
religion and their behaviour. Sometimes we are encouraged to take on the mistaken belief
that there are distinct groups or races within the human race. These groups have particular
characteristics that effect how they behave. This is simply not true.
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We distance ourselves from others because we think they look different or they come from
different countries. Because of that distance, we treat people unequally and isolate people
for no real reason. This is very hurtful to them.
The last time I was in the car with my parents we were on our way to the shopping centre.
We stopped at the traffic lights. A group of teenagers standing in front of our car called us
‘Ching Chong Chung’. They were teasing us because we were Chinese. We ignored them.
This kind of behaviour did not upset us it only showed their own ignorance, but it could
have and it does upset a lot of other people, who might be irritated. This behaviour
towards different cultural and racial groups makes them feel they do not belong to our
country. They feel frightened and unwelcome to our country Australia.
Racial incidents are not just a small problem between two or three people. They are for
everyone to fix. You can understand how they bring hatred and jealousy into our society.
I think we should treat each other as individuals, not as a whole group or religion.
Let me tell you about good things that can happen between cultures. I remember once my
dad’s friend invited us to his house for lunch. This was the first time I went to visit an
Australian friend. When I arrived at his house I called him Uncle Tony and his wife Aunty
Sandra. This is what Asian children call their parents’ friends even though they are not our
relatives; we think calling an adult by name is rude. Uncle Tony gave me a hug and kiss on
my cheek, and I felt very shy, my face was red and I could feel the heat on my face,
because our custom is not to hug and kiss when we meet. Since then, when we visit Uncle
Tony, I don’t feel shy anymore; I know that this is how these friends greet each other when
they meet.
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Sometimes I get teased at school and I feel upset, uncomfortable and angry. I tell my
friends and others not to tease anyone because of their religion. Someone who is bad may
be a Muslim and then others say Muslims are bad. This is being racist and Muslims would
feel upset. Sometimes children may speak their own language at school. They don’t want
to be teased about the way they speak. I play with friends who are welcoming and tolerant.
That is how I try to be myself. Those people who tease me get left out of my friendship
and I miss out on their ideas and experiences too. But I am happy because I have my own
friends and they all care for me. They are from different backgrounds and we can do lots
of different things together.
Racism must be stopped. To achieve this, we must educate our children and learn how to
forgive. We need to develop equality, compassion and sincerity when we deal with
problems.
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http://www.racismnoway.com.au/news/HoxtonPark.html/
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W11.1 Anti-racism speech questions
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Circle true (T) or false (F) to the following statements from the speech.
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1 Anti-racism includes respecting people regardless of where they come from.

T/F

2 We sometimes distance ourselves from others because we look different.

T/F

3 Racist behaviour towards others does not influence their feelings of
belonging in Australia.

T/F

4 Racist behaviour is the responsibility of only a few individuals.

T/F

5 We should treat people as individuals, not see them as just a member
of a group or religion.

T/F

6 Being invited into an Australian family made no difference to Amanda.

T/F

7 If one Muslim is bad then all Muslims are bad.

T/F

8 People who tease others will be left out of some friendship groups.

T/F

9 To stop racism we must smack our children.

T/F

10 When we distance ourselves from others we can often treat them equally.

T/F

Answer the following questions on a separate piece of paper.
1 What points about racism and anti-racism does Amanda make?
2 How does this speech make you feel about racism?
3 What could you do about racism?
- Why do you think some people make racist comments?
- What is your opinion of racism?
4 Write your own anti-racism speech.
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W11.2

Speaking to Valda and Steve: Challenging
discrimination and indifference

Write responses in the ‘you’ column to challenge the comments made by Valda and Steve.
Steve

You

Don’t talk to him, you don’t know
anything about him, he could be
dangerous.

Don’t worry about him.

He always mopes around feeling sorry
for himself.

He’s got others to talk to.

My mum says you can’t trust them,
What is a refugee? My dad’s got
people like that, those refugees and boat a boat, does that kid fish like my
people.
dad?
He should go back to where he came
from.

We should go back to the
canteen.

He is so slow at his class work and he
gets extra help. It’s not fair.

Who cares about class work?

Why do we have to help them? They
come here and we have to pay for them.

He probably won’t like you
anyway.

He lives in this really crowded noisy flat.
What a way to live. It probably stinks of
weird food.

Hey, let’s get some food.

He keeps getting into fights – he’ll really
hurt someone one day.

I’ll bash him up.

Anyway, he doesn’t respect women like
he should. They reckon his dad had two
wives – how off is that?

I’d like two wives.

He looks so different. We have nothing
in common. He misses his home – why
doesn’t he just go back? He doesn’t
belong here.

Who cares?
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Suggested responses: Role-playing
Valda, Steve and you

Valda

Steve

You

You don’t know anything about
him, he could be dangerous.

Don’t worry about him.

Imagine leaving your family behind;
maybe you could get to know him.

He always mopes around feeling
sorry for himself.

He’s got others to talk to.

He’s a refugee – he must have been
through some terrible experiences.

My mum says you can’t trust
them, people like that, those
refugees and boat people.

What is a refugee? My dad’s got
a boat, does that kid fish like my
dad?

With all respect, I don’t think your
mum has met him, or knows
anything about him. What do you
mean ‘people like that’?

He should go back to where he
came from.

We should go back to the
canteen.

I think he’ll get killed if he goes
back. He’s good at sport – we could
ask him to join in.

He is so slow at his class work,
he gets extra help. It’s not fair.

Who cares about class work?

We could easily offer to help with
his English – he hasn’t been here
long.

Why do we have to help them?
They come here and we have to
pay for them.

He probably won’t like you
anyway.

Everyone is entitled to be treated
equally. He is entitled to support.

He lives in this really crowded
noisy flat. What a way to live – it
probably stinks of weird food.

Hey, let’s get some food.

It’s so hard for refugee families to
get work, without English, and
Australian qualifications.
Unemployment benefits are much
lower than any wage.

He keeps getting into fights –
he’ll really hurt someone one day

I’ll bash him up.

He gets in fights, because people
are always teasing him.

Anyway, he doesn’t respect
women like he should. They
reckon his dad had two wives –
that’s off!

I’d like two wives.

In his country, that was the law.
Some of our laws must be hard for
them to get used to.

He looks so different. We have
Who cares?
nothing in common. He misses
his home – why doesn’t he just
go back? He doesn’t belong here.
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He’d probably have lots to talk
about. We might even learn
something new.
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This publication is part of a series of resources developed in the context of VFST’s work with schools. Other
resources include:
• School’s In for Refugees – Whole-School Guide to Refugee Readiness (2004)
• HealthWize – Health Literacy Teaching Resource for Refugee and Other ESL Students (2004)
• The Rainbow Program for Children in Refugee Families (2002)
• A Guide to Working with Young People who are Refugees (including the Kaleidoscope Program) (2000)
• Kaleidoscope Program: Working with Whole Classroom (2004)

Other useful resources
Amnesty International www.amnesty.org
BBC www.bbc.co.uk/news
Department of Immigration and Multicultural and Indigenous Affairs – this website contains current and
historical information on Australia’s Humanitarian Program – www.immi.gov.au
Human Rights Watch www.hrw.org
Human Rights and Equal Opportunity Commission
http://www.humanrights.gov.au/info_for_teachers/resources.html#1
Immigration museum, Victoria http://immigration.museum.vic.gov.au/
Racism No Way www.racismnoway.com
The Refugee Council, UK www.refugeecouncil.org.uk
United Nations www.un.org
United Nations High Commissioner for Refugees www.unhcr.ch
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