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This document has been produced by the Education 

and Early Years Program of Foundation House (Victorian 

Foundation for Survivors of Torture) in consultation with 

the Victorian Institute of Teaching.

It is designed for Victorian teachers, in order to highlight 

the ways in which the work they do to support students 

of refugee background and their families*, assists them 

to comply with the Australian Professional Standards 

for Teachers. 

The document sets out the four trauma recovery goals 

which frame and focus the work of Foundation House in 

supporting trauma recovery. The aim of the document is 

to help teachers to link the important work they do with 

students and families of refugee backgrounds with the 

Australian Professional Standards.

A targeted approach is necessary in supporting students 

of refugee background in Victorian classrooms, however 

there are many ways in which the practices recommended 

to best support these students, work to serve a much 

broader range of students as they are in many cases, 

simply examples of strong practice. 

This document can be used as an additional resource to 

demonstrate how accomplishments meet Performance 

and Development requirements. Schools can use this 

document in establishing Communities of Practice or 

Professional Learning Teams to select a focus or 

determine desired outcomes for the work. 

*Foundation House define students and families of refugee

backgrounds to include people who:

» Settled in Australia as part of the humanitarian visa

program

» Applied for protection since arriving in Australia

(Asylum seekers) including those in community or

offshore detention

» Arrived in Australia on a migration visa with

a� refugee-like background

» Born in Australia and experiencing intergenerational

impacts of family refugee experiences.

» An inclusive definition recognises that people may

have refugee backgrounds without meeting the� legal

definition of a refugee, which relates to the

intergenerational circumstances of Australian-born

students whose parents/carers fled persecution.�

PREAMBLE

Foundation House would like to acknowledge the Wurundjeri People of the Kulin Nation as the traditional owners of the land 
on which this resource was produced. In respecting the specific needs of Indigenous learners we have not included descriptors 
for focus areas 1.4 or 2.4 of the Australian Professional Standards for Teachers.

https://www.aitsl.edu.au/teach/standards
https://sifr.foundationhouse.org.au/app/uploads/2020/06/Trauma-Recovery-Framework.pdf
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1. Know students and how they learn

When teachers are informed about the likely experiences 

of their students of refugee backgrounds they are better 

able to support recovery by using a trauma-informed lens. 

Knowing students enables connection and belonging to 

be fostered more readily, providing students with a sense 

of safety and being valued for their unique contributions 

to the class. 

2. Know the content and how to teach it

When teachers are experts in their level or subject content 

they can more readily differentiate across the continuum, 

to cater to different levels of skill and knowledge within 

the class and identify misconceptions and next steps 

for each learner. For students of refugee backgrounds, 

this helps to reduce the shame or anxiety they may have 

around missed or disrupted schooling.  

Additionally, teachers who know the content and how to 

teach it can apply a range of strategies to give students 

greater agency in their learning increasing a sense of 

dignity and control.

The statements below link each of the seven standards to the 

four recovery goals:

» To restore safety and enhance control

» To restore secure attachment and connections to others and a

sense of belonging

» To restore trust, meaning and purpose to life, identity and justice

» To restore dignity and value and reduce excessive shame and guilt

3. Plan for and implement effective

teaching and learning

Effective teachers continuously reflect upon and adjust 

their practice to ensure that all students are learning, 

regardless of their starting point. When teachers diagnose 

student learning needs and develop a wide repertoire 

of strategies and resources to draw from, they are more 

likely to engage students and improve outcomes which 

can help students of refugee backgrounds find meaning 

and purpose at school. 

OVERVIEW
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4. Create and maintain

supportive and safe learning

environments

A safe and welcoming classroom climate 

and culture are integral to student 

learning. Teachers who build effective 

relationships with and between students 

and who implement developmentally 

appropriate, trauma-informed behaviour 

management practices can assist 

students of refugee backgrounds to find 

a sense of belonging, identity and value 

at school. 

5. Assess, provide feedback

and report on student

learning

Well-designed assessment allows 

students to present what they know 

and can do, rewarding them for 

demonstrating essential skills and 

knowledge. Teachers who design 

effective assessments know what their 

students can do, what they need to learn 

and provide them with feedback about 

how to get there. This is empowering 

for students of refugee backgrounds, 

allowing them to take control of their 

learning. 

6. Engage in Professional

Learning

Teacher professional learning should 

be directly linked to the learning needs 

of students. When teachers are able 

to identify a gap in their practice and 

seek-out and engage with colleagues, 

agencies and providers with the relevant 

expertise, they can develop the practices 

needed to help all students make gains 

with their learning.

7. Engage professionally with

colleagues, parents/carers

and the community

Parent engagement in their children’s 

learning is integral to improved student 

outcomes. Teachers who actively nurture 

relationships with parents/carers and 

the school community can help students 

and families of refugee backgrounds 

to enhance connections and a sense of 

value and belonging. Partnering with 

families and communities empowers 

them to feel safe and in-control of their 

child’s educational journey.
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•  STANDARD 1.  KNOW STUDENTS AND HOW THEY LEARN.DOMAIN: PROFESSIONAL KNOWLEDGE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Undertake professional learning about trauma-

informed practice for children and young 

people and the likely experiences of students of 

refugee backgrounds.

Create an inclusive classroom climate to improve the 

effectiveness of teaching strategies by demonstrating a 

professional attitude towards all students, with respect to 

their level of physical, social and intellectual development 

and characteristics.

Seek background information about students including 

sociolinguistic profiles where available, to identify their 

physical, social and intellectual characteristics.

Collect and utilise feedback from students and 

their families to determine strategies which help 

to enhance their learning.

Work collaboratively with specialist personnel, such as 

counsellors, English as an Additional Language (EAL) 

teachers and Multicultural Education Aides (MEAs) to 

meet students’ learning needs.

Set up your classroom to accommodate the physical, 

social and intellectual needs of students to make 

teaching strategies more effective, for example, strategic 

grouping to support both the use of first language, the 

practising of English and to encourage peer connections.

FOCUS AREA 1.1  
PHYSICAL, SOCIAL AND INTELLECTUAL DEVELOPMENT AND CHARACTERISTICS OF STUDENTS
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•  STANDARD 1.  KNOW STUDENTS AND HOW THEY LEARN.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Cater to the learning needs of all students by 

using different learning materials, presented 

in a variety of ways and allowing for learning 

to be demonstrated using different modes of 

communication. 

Develop the teaching program based on students’ prior 

learning and point of readiness, taking into account 

disrupted, different or minimal school experiences.

Research and select appropriate pedagogy to meet the 

identified learning needs of all students such as the HITS.

Work collaboratively with relevant colleagues to 

review the effectiveness of classroom teaching 

programs for students, based on outcomes for 

individuals or groups.

FOCUS AREA 1.2: 
UNDERSTAND HOW STUDENTS LEARN. 

DOMAIN: PROFESSIONAL KNOWLEDGE •

https://sifr.foundationhouse.org.au/app/uploads/2020/02/Using-High-Impact-Teaching-Strategies-HITS.pdf
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•  STANDARD 1.  KNOW STUDENTS AND HOW THEY LEARN.DOMAIN: PROFESSIONAL KNOWLEDGE •

FOCUS AREA 1.3  
STUDENTS WITH DIVERSE LINGUISTIC, CULTURAL, RELIGIOUS AND SOCIOECONOMIC BACKGROUNDS

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Provide timely feedback which lets students 

know what and how to improve in ways that 

they can understand and act upon.

Plan for sufficient time and scaffolding of activities. Evaluate and update programs to ensure they are 

inclusive and accessible (Foundation House School 

Audit Tool).

Participate in professional learning 

regarding the learning needs of students of 

refugee backgrounds. 

Lead or participate in professional learning teams 

within school to embed effective support strategies into 

planning and practice.

Approach curriculum with sensitivity regarding students’ 

experiences and plan a teaching program that reflects 

knowledge of students’ linguistic, cultural, religious and 

socio-economic backgrounds.

Use culturally sensitive and inclusive language 

and resources.

Design and use teaching strategies and resources that 

sensitively consider and acknowledge student diversity 

and are inclusive of different linguistic, cultural, religious 

and socio-economic backgrounds.

Obtain information regarding students’ proficiency 

in English language and adapt teaching and learning 

activities to reduce lack of proficiency as a barrier 

to success while helping students build their English 

language skills.

Review teaching strategies in consideration of 

possible disrupted prior learning experiences.

Analyse student outcome data and offer advice for 

learning goals, given possibility of disrupted education.

Discuss the linguistic, cultural, religious and socio-

economic backgrounds of students as a rationale for 

designing and implementing specific teaching strategies 

when collaborating in teams.

https://sifr.foundationhouse.org.au/app/uploads/2020/09/SIFR-Audit-Tool-2020.pdf
https://sifr.foundationhouse.org.au/app/uploads/2020/09/SIFR-Audit-Tool-2020.pdf
https://sifr.foundationhouse.org.au/resources/professional-learning-workshops/
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• STANDARD 1.  KNOW STUDENTS AND HOW THEY LEARN.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Design, develop and use personalised plans, as 

appropriate to support students with individual 

learning needs.

Plan teaching activities that give students opportunities 

to participate in a variety of experiences that reflect their 

individual learning needs.  

Develop or modify teaching activities or resources in 

consultation with specialist colleagues such as EAL 

teachers, Multicultural Education Aides and wellbeing 

staff.

Modify teaching practice to meet the learning needs 

of individual students or groups of students where 

appropriate through: multilevel instruction, content, 

process or product adjustments, provision of modified 

tasks or enrichment and acceleration.

Assess student needs to determine appropriate content 

and activities differentiated to meet each student’s 

specific learning needs. 

Use and build-on students’ prior content knowledge, 

skills and capabilities taking into account missed or 

disrupted learning. 

Use external assessments and assessments 

provided by specialist colleagues to inform 

learning goals and next steps for students.

Use modelling and small group instruction and modify 

activities or resources for individual students or groups of 

students.  

Complete appropriate student pre- and post-assessments 

to plan and modify teaching activities.

Ensure students are provided with equitable 

opportunities to use their knowledge and skills 

to express their understanding of content or 

explain a skill they have learned—minimising the 

impact of limited language proficiency. 

Use specialist staff effectively and, where 

appropriate, seek advice from and/or follow 

recommendations from specialist staff. 

Explicitly teach skills and strategies using direct 

instruction, demonstration and guided lessons and 

allow students to have regular opportunities to practice 

working independently. 

FOCUS AREA 1.5: 
DIFFERENTIATE TEACHING TO MEET THE SPECIFIC LEARNING NEEDS OF STUDENTS ACROSS THE FULL RANGE OF ABILITIES 

DOMAIN: PROFESSIONAL KNOWLEDGE •
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•  STANDARD 1.  KNOW STUDENTS AND HOW THEY LEARN.DOMAIN: PROFESSIONAL KNOWLEDGE •

Students with a disability who are of refugee backgrounds have added complexity around their needs. It is also 
recognised that the impact of traumatic refugee events effects some students, who may exhibit apparent developmental 
and language delays. Teachers, in planning and delivering a program which meets these additional needs, show 
proficiency in this standard. The following teacher actions demonstrate proficiency, while supporting the recovery goals 
and learning outcomes of students of refugee background

FOCUS AREA 1.6 
STRATEGIES TO SUPPORT FULL PARTICIPATION OF STUDENTS WITH A DISABILITY

Establish clear routines and guidelines in the 

classroom, with specific reference to the needs 

of students with disability and/or additional 

needs.

Ensure that other students in the class learn to develop 

inclusive behaviours. 

Use strategies to deal quickly and sensitively with any 

inappropriate behaviour that disrupts the learning of 

other students, including bullying or students criticising 

other students. 

Communicate effectively with parents/carers 

to provide for the needs of students with 

disability and/or additional needs and work 

collaboratively and cooperatively with 

external practitioners, where relevant. 
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•  STANDARD 2.  KNOW THE CONTENT AND HOW TO TEACH ITDOMAIN: PROFESSIONAL KNOWLEDGE •

Create programs/units of work to deliver 

content effectively through appropriately 

selected teaching strategies to support learning 

for all students.

Answer content-based questions from students 

accurately and explicitly explain and illustrate concepts in 

a variety of ways. 

Check for student understanding, ensuring students have 

a means to articulate their understanding of content in 

a manner that minimises the impact of having limited 

academic English —which enables misconceptions to be 

readily addressed.

Develop a variety of learning and assessment 

activities that engage students in their learning.

Relate lesson and program content to outcomes and help 

students make connections between the content they are 

learning and the goals they are working towards.

Demonstrate a willingness to increase depth of 

knowledge relevant to teaching area content, focused on 

improving learning outcomes for all students. 

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 2.1 
CONTENT AND TEACHING STRATEGIES OF THE TEACHING AREA
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•  STANDARD 2.  KNOW THE CONTENT AND HOW TO TEACH ITDOMAIN: PROFESSIONAL KNOWLEDGE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Use of a variety of resources to illustrate 

concepts and skills in a way that engages all 

students, by including a range of perspectives 

and diversity of representation.

Deliver lessons that include specific strategies to support 

students to develop their knowledge of curriculum 

content.

Plan sequential teaching and learning activities that 

allow for regular assessment of knowledge, skills and 

understanding for individual students, groups of students 

or the whole class so that more time can be allocated 

to skills and knowledge which students have not yet 

grasped.

Vary types of assessment in the teaching 

program to allow all students to demonstrate 

knowledge, skills and understanding in ways 

that minimise the impact of limited academic 

English skills.

Plan for explicit teaching of content-specific vocabulary 

and writing structures so that all students can 

demonstrate and articulate their knowledge and skills.

FOCUS AREA 2.2 
CONTENT SELECTION AND ORGANISATION



•  STANDARD 2.  KNOW THE CONTENT AND HOW TO TEACH ITDOMAIN: PROFESSIONAL KNOWLEDGE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Create units of work that incorporate a range 

of assessment instruments, including pre- and 

post-assessments and formative and summative 

assessments so that teaching programs and 

individual lessons can be evaluated in terms of 

their effectiveness for all students.

Demonstrate knowledge of student learning to inform 

assessment and reporting requirements (e.g. annotated 

student work samples, annotated class lists, notes about 

individual student achievement levels and areas for 

improvement) and use this information to evaluate and 

modify teaching, learning and assessment programs to 

provide differentiated opportunities for all learners.

FOCUS AREA 2.3 
CURRICULUM, ASSESSMENT AND REPORTING

17
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•  STANDARD 2.  KNOW THE CONTENT AND HOW TO TEACH ITDOMAIN: PROFESSIONAL KNOWLEDGE •

Implement a variety of instruction types and use 

modelling and small group instruction to assist 

students to build confidence with a variety of 

genre types.

Ensure subject-specific literacies are explicitly taught and 

assessed where appropriate, so that gaps or differences 

in schooling can be addressed where they exist.

Sequence lessons flexibly and organise students into 

small groups according to their literacy or numeracy 

needs in order to support students to learn with and from 

their peers, with an appropriate level of challenge.

Teach literacy and numeracy skills which can 

assist students to expand on their strategies for 

learning during frequent modelled and guided 

lessons.  

Assess student literacy and numeracy needs to determine 

content and activities and make use of students’ prior 

knowledge to encourage discussion of topics and sharing 

of understandings (in their first language if appropriate).

Explicitly facilitate transfer of literacy and numeracy 

learning across topics or subjects so that students make 

connections.  

Collaborate with EAL teachers or 

Multicultural Education Aides (MEAs) 

effectively and where appropriate, seek out 

advice or follow recommendations of 

support personnel.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 2.5 
LITERACY AND NUMERACY STRATEGIES
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The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Assess prior knowledge of students of how to 

use ICT, (e.g. knowing how to navigate websites 

and use relevant software) taking into account 

that access to ICT will have likely been limited 

by the circumstances of refugee experiences.

Incorporate ICT appropriately into everyday classroom 

practice to increase opportunities for student 

engagement with ICT and build students’ confidence to 

use it as a tool to support their learning.

FOCUS AREA 2.6 
INFORMATION AND COMMUNICATION TECHNOLOGY

•  DOMAIN: PROFESSIONAL KNOWLEDGE • STANDARD 2.  KNOW THE CONTENT AND HOW TO TEACH IT
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Routinely set realistic and measurable goals so 

students understand the direction of lessons 

and expectations, explain to students what the 

learning intentions for the lesson or unit of work 

are and the steps to achieve them. This gives 

students a sense of control of, and purpose for 

their learning.

Ensure that lesson plans and goals reflect the learning 

needs, interests and prior learning of individual students. 

Evaluate the lesson based on the achievement of 

intended learning goals and plan follow-up activities 

to address gaps or misconceptions to ensure that all 

students are ready to move forward.

Assess student achievement against learning 

goals to determine next steps in individual 

student learning pathways. 

FOCUS AREA 3.1 
ESTABLISH CHALLENGING LEARNING GOALS
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Display flexibility within lesson plans to engage 

and respond to student interest. 

Ensure students clearly know what they are learning and 

why.  

Include a range of learning activities within lessons to 

allow students to access learning at a variety of levels 

and cater for different student learning needs.  

Plan and implement effective transitions 

between activities, creating a sense of safety 

and predictability in the classroom. 

Use student work samples to demonstrate student 

learning outcomes and expectations, this assists students 

to conceptualise what they are being asked to produce. 

Promote learning by ensuring celebration of successes 

when learning goals are met and promoting a growth 

mindset for all students, no matter their starting point. 

Set independent home learning tasks that 

are relevant, engaging and address diverse 

learning needs, being mindful that access to 

technology, quiet learning spaces and at-home 

responsibilities vary between students as well 

as the capacity for parents to engage with at-

home learning. 

Evaluate teaching in terms of student learning and 

engagement and seek student feedback to enhance units 

of work.

FOCUS AREA 3.2 
PLAN STRUCTURE AND SEQUENCE LEARNING PROGRAMS
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

Plan and implement teaching strategies that are 

relevant and meaningful to students’ learning 

needs and responsive to their interests. 

Engage students in higher order thinking and risk-taking 

within the learning, recognising that risk-taking will vary 

according to student readiness. 

Promote critical and creative thinking through: inquiry 

learning, problem-based learning, debate, hands-on 

activities, role playing, practical activities, frequent 

opportunities for skills practice, relevant projects, 

incursions or excursions and support students and their 

families to engage with these activities.  

Understand different levels of student cognition, 

knowledge, skills, experience and interest so 

that all students can demonstrate creative 

thinking through generating and applying new 

ideas in specific contexts.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 3.3 
USE TEACHING STRATEGIES
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

Respond to the interests of students by 

ensuring resources are relevant and meaningful 

to students’ learning needs, interests and 

developmental levels and offer a range of 

perspectives and diversity of representation.

Seek help from EAL and MEA colleagues or community 

members in selecting or creating new teaching and 

learning resources to help engage and support students. 

Use a variety of resources suitable for groups, the whole 

class or individuals so that students have the opportunity 

to build connections with and learn from their peers, as 

well as building on their independent learning skills.

Include selective use of ICT resources to deliver 

content to model to students how ICT supports 

learning.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 3.4 
SELECT AND USE RESOURCES
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

Use effective verbal skills and grammatically 

correct English to model to students as well as 

facilitate clear communication.

Use explicit vocabulary and technical terms so that 

students can hear and see them in context and explain 

and use appropriate terms for the students’ level or 

stage.  

Use voice effectively with respect to pitch, strength, 

speed and confidence and ensure all students can 

hear. Regulation of the voice contributes to a safe and 

predictable learning environment. 

Communicate learning intentions and lesson 

goals verbally and visually, using resources such 

as an interactive whiteboard or wall display, 

allow students to use their first language 

to record these if needed and check their 

understanding. 

Make effective use of non-verbal communication to 

positively impact student engagement, including smiling 

to create a warm and welcoming classroom environment. 

Maximise contributions from all students, teach 

questioning explicitly and support and encourage its use 

in the classroom as a tool for learning by all students.

Give sufficient waiting time for students to 

answer questions, reflect on prompts and 

provocations and make note of those students 

who are not taking part in discussions. 

Acknowledge and value student responses and provide 

opportunities for all students to respond by embedding 

explicit strategies to draw in more reluctant students in a 

non-threatening manner.

Recognise different communication strategies used by 

students and plan lessons accordingly.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 3.5 
USE EFFECTIVE CLASSROOM COMMUNICATION
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•  STANDARD 3.  PLAN FOR AN IMPLEMENT EFFECTIVE TEACHING AND LEARNINGDOMAIN: PROFESSIONAL PRACTICE •

Revise teaching and learning programs based 

on assessment data and modify programs 

based on evaluation of evidence of student 

achievement and engagement.

Collaborate on evaluation of own practice and discuss 

the effectiveness of teaching and learning programs with 

colleagues. 

Evaluate individual activities, resources, student 

achievement of learning outcomes and whole units of 

work to inform program review and planning, including 

how students performed, what worked, what did not 

work and why, and what to do differently in future.  

Develop and embed ongoing processes for 

gathering evaluative data, including feedback 

from students and parents/carers.

Use parent/carer skills, knowledge, and 

expertise in accordance with school protocols 

to enhance teaching and learning programs and 

engage parents in their child’s learning.

Develop meaningful and effective ways to encourage 

parents/carers to participate in teaching and learning 

activities, ensuring accessibility to all families. 

FOCUS AREA 3.6 
EVALUATE AND IMPROVE TEACHING PROGRAMS

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 3.7 
ENGAGE PARENTS/CARERS IN THE EDUCATIVE PROCESS
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•  STANDARD 4. CREATE AND MAINTAIN SUPPORTIVE AND SAFE LEARNING ENVIRONMENTSDOMAIN: PROFESSIONAL PRACTICE •

Develop appropriate formal and informal 

relationships and show a caring attitude and 

interest in all students.

Listen positively to all students, provide opportunities 

inclusive of all students to respond and acknowledge and 

value students’ contributions.

Establish clear routines and expectations for the 

classroom so that all students understand protocols and 

can participate effectively. 

Provide explicit instruction for group work 

expectations including role taking and 

interaction between group members so that all 

students are involved.

Encourage and acknowledge individual student talents 

and offer students constructive feedback, time, support, 

or explanation as required. 

FOCUS AREA 4.1 
SUPPORT STUDENT PARTICIPATION

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:
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DOMAIN: PROFESSIONAL PRACTICE • •  STANDARD 4. CREATE AND MAINTAIN SUPPORTIVE AND SAFE LEARNING ENVIRONMENTS

Establish and explicitly teach classroom 

routines that are consistently reinforced and 

implemented.

Explain tasks clearly so students know how they should 

behave and interact during activities and inform students 

of changes to routines ahead of time to reinforce feelings 

of safety and predictability. 

Plan and deliver well-paced and timed lessons that 

move through a variety of tasks. Checking regularly for 

understanding and allowing for varying time on tasks 

according to the learning needs of different students. 

Set-up learning environments, both online and 

physical, which are conducive to learning and 

take into account the varying needs of students.

FOCUS AREA 4.2 
MANAGE CLASSROOM ACTIVITIES

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:
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•  STANDARD 4. CREATE AND MAINTAIN SUPPORTIVE AND SAFE LEARNING ENVIRONMENTSDOMAIN: PROFESSIONAL PRACTICE •

Communicate clear expectations about student 

behaviour, provide explicit instruction about 

protocols, rules and consequences and check 

for student understanding. 

Encourage student voice in setting expectations and 

establishing a positive classroom culture. 

Set clear boundaries, remain calm and focus on the 

behaviour rather than the student.  

Explicitly teach students their rights and 

responsibilities as a member of the class and 

the school community.

Treat students equitably and reasonably. Encourage them to take responsibility for their own 

actions and model restorative practice.

FOCUS AREA 4.3 
MANAGE CHALLENGING BEHAVIOUR

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:
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DOMAIN: PROFESSIONAL PRACTICE • •  STANDARD 4. CREATE AND MAINTAIN SUPPORTIVE AND SAFE LEARNING ENVIRONMENTS

FOCUS AREA 4.4 
MAINTAIN STUDENT SAFETY

FOCUS AREA 4.5 
USE ICT SAFELY, RESPONSIBLY AND ETHICALLY

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

Create and maintain a physically 

safe classroom and seek assistance 

to manage or report incidents as 

appropriate.

Ensure student safety while 

engaged in duties outside the 

classroom (e.g. yard duty and 

excursions, explaining ahead of time 

the expectations and protocols).

Take a proactive approach to student 

safety by considering the conditions in 

the environment and how these may 

impact different students (e.g. some 

students find busy corridors and locker 

bays challenging to navigate).

Establish clear classroom safety rules 

and guidelines and ensure these are 

enacted. 

Establish clear ICT and cyber safety rules for 

students that are consistently implemented and 

monitored.

Explicitly teach and model responsible use of 

technologies.

Know and adhere to mandatory policies and school 

policies by reporting incidents such as online bullying, 

student access to inappropriate websites and students 

inappropriately accessing another student’s digital 

device.
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•  STANDARD 5. ASSESS, PROVIDE FEEDBACK AND REPORT ON STUDENT LEARNING DOMAIN: PROFESSIONAL PRACTICE •

Develop assessments that are clear and 

coherent to all students, explicitly unpack tasks 

and check for student understanding of the 

assessment purpose, the learning they will be 

required to demonstrate, what the task entails 

and what is required of them.

Develop assessments using a variety of assessment 

strategies and styles that cater for different learning 

needs. 

Differentiate assessments to address a range of abilities, 

learning needs and styles, preferences and interests 

while providing opportunities that challenge and support 

student learning and understanding.  

Use formative assessments to diagnose 

individual student learning needs and plan 

next steps, as well as summative assessment 

to make judgements about what learning has 

occurred and to evaluate the effectiveness of 

the teaching program. 

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 5.1 
ASSESS STUDENT LEARNING
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DOMAIN: PROFESSIONAL PRACTICE • •  STANDARD 5. ASSESS, PROVIDE FEEDBACK AND REPORT ON STUDENT LEARNING 

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 5.2 
PROVIDE FEEDBACK TO STUDENTS ON THEIR LEARNING

FOCUS AREA 5.3 
MAKE CONSISTENT AND COMPARABLE JUDGEMENTS

Communicate effectively to each 

student the specific next steps 

about how they can improve and 

provide time to support individual 

students to address identified 

needs.

Seek and utilise multiple sources of 

feedback to inform the planning, 

teaching, learning and assessment 

cycle. 

Give constructive and justifiable feedback 

with specific, thoughtful and meaningful 

comments on positive achievement and 

strategies for areas requiring improvement.  

Ensure all students understand why 

and how to achieve learning goals.

Generate and source sample responses to 

assessments to support student learning and 

achievement, as well as consistent teacher 

judgement.

Use feedback from moderation activities to improve 

teaching and learning through an expanded repertoire of 

strategies to improve students’ skills.
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•  STANDARD 5. ASSESS, PROVIDE FEEDBACK AND REPORT ON STUDENT LEARNING DOMAIN: PROFESSIONAL PRACTICE •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 5.3
MAKE CONSISTENT AND COMPARABLE JUDGEMENTS

FOCUS AREA 5.4 
INTERPRET STUDENT DATA

Collect and use a range of assessment data for 

each student to analyse their understanding, 

knowledge and skills in relation to learning 

outcomes, and identify modifications to 

teaching practice for individual students and 

groups of students. Evaluate and improve 

teaching programs and personalised plans 

based on student assessment data.

Collaborate with colleagues to evaluate the effectiveness 

of programs in achieving intended student learning 

outcomes and determine ways to improve learning for 

individuals or groups of students.

Listen to students and understand and respond to 

indicators of learning and/or misconceptions for each 

individual learner.

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 5.5 
REPORT ON STUDENT ACHIEVEMENT 

Use appropriate language and terminology 

which are easily understood by the audience. 

Ensure that the purpose of the report is clear to the 

intended audience.

Communicate outcomes with parents/carers in 

a sensitive, timely and professional manner. 

Engage interpreters where appropriate.
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•  STANDARD 6. ENGAGE IN PROFESSIONAL LEARNING DOMAIN: PROFESSIONAL ENGAGEMENT •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 6.1 
IDENTIFY AND PLAN PROFESSIONAL LEARNING

FOCUS AREA 6.2 
ENGAGE IN PROFESSIONAL LEARNING AND IMPROVE PRACTICE

Participate in a range of professional learning 

opportunities to improve practice in relation to 

the needs of learners.

Learn from colleagues and engage in relevant 

professional reading. 

Support colleagues’ professional learning through 

collaboration and mentoring.

Incorporate professional learning into teaching 

practice, through: program evaluation, lesson 

planning , teaching strategies, assessment and 

resource design, feedback tools and classroom 

management practices. 

Actively participate in professional learning activities 

that address teacher, school, system or sector goals and 

priorities.  

Engage in professional discussion with colleagues to 

share knowledge and information about professional 

learning activities. 
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•  STANDARD 6. ENGAGE IN PROFESSIONAL LEARNING DOMAIN: PROFESSIONAL ENGAGEMENT •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 6.3 
ENGAGE WITH COLLEAGUES AND IMPROVE PRACTICE

FOCUS AREA 6.4 
APPLY PROFESSIONAL LEARNING AND IMPROVE STUDENT LEARNING

Participate in team teaching and collaborate 

with a range of colleagues (e.g. EAL teacher, 

or MEAs).

Seek opportunities to build understanding of best 

practice through internal and external professional 

learning. 

Contribute to staff meetings on broader educational 

issues and pedagogy. 

Develop and reflect on an accurate analysis of 

student learning needs through observation, 

assessment and discussion with colleagues.

Seek professional development courses designed to 

address identified student learning needs.

Seek and act on assistance and advice from colleagues 

about appropriate professional learning to address issues 

of equity and inclusion in relation to student learning 

needs.
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•  STANDARD 7. ENGAGE PROFESSIONALLY WITH COLLEAGUES, PARENTS/CAREERS AND THE COMMUNITYDOMAIN: PROFESSIONAL ENGAGEMENT •

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 7.1
MEET PROFESSIONAL ETHICS AND RESPONSIBILITIES

FOCUS AREA 7.2 
COMPLY WITH LEGISLATIVE, ADMINISTRATIVE AND ORGANISATIONAL REQUIREMENTS

Know and understand legislation regarding 

privacy of student information and be 

discerning about with whom and where they 

discuss confidential issues. 

Seek permission from students and their parents/

carers before disclosing any student information (unless 

following  Mandatory Reporting legislation). 

Promptly refer concerning issues relating to students to 

principal or wellbeing colleagues. 

Incorporate mandatory school and system 

procedures and policy documents in teaching 

and learning programs and classroom 

management. 

Implement relevant policy documents in classroom 

practice such as classroom management, administration, 

mandatory reporting, occupational health and safety and 

inclusive education legislation.  

Demonstrate understanding of the implications of policy 

documents for teaching and learning programs and 

classroom practice.
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• STANDARD 7. ENGAGE PROFESSIONALLY WITH COLLEAGUES, PARENTS/CAREERS AND THE COMMUNITY

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

The following teacher actions demonstrate proficiency, while 
supporting the recovery goals and learning outcomes for 
students of refugee backgrounds:

FOCUS AREA 7.3
ENGAGE WITH PARENTS AND CARERS

FOCUS AREA 7.4 
ENGAGE WITH PROFESSIONAL TEACHING NETWORKS AND THE BROADER COMMUNITY

Display empathy with parents/carers 

and, where appropriate, inform them 

about changes in regard to their child’s 

learning and wellbeing in relation to 

relevant policy, rules and regulations in 

order to enhance feelings of safety and 

foster a sense of trust.

Prepare for meetings with parents/

carers, ensuring they have knowledge 

and understanding of the learning 

and wellbeing issues to be addressed 

and have organised and briefed 

interpreters where required.

Seek and listen to parent/carer 

feedback and takes a collaborative 

approach to discussions in order to 

increase agency for them and their 

child in the learning process. 

Know and appreciate the cultural 

and socio-economic backgrounds 

of students and their parents/carers 

and the implications for teaching and 

learning.

Use knowledge gained from 

participation in professional and 

community networks to improve 

practice and outcomes for students or 

groups of students.

Engage in activities that link 

their school and students to the 

broader local community and bring 

reflections of the community into the 

classroom.

DOMAIN: PROFESSIONAL ENGAGEMENT •
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